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This paper presents evidence that the highest goals of education can be achieved by adding the Maharishi Technology of
the Unified Field to the existing curricula of schools and universities. Thistechnology, which isused in the Maharishi Uni-
fied Field Based Integrated System of Education, develops the full value of the three fundamental aspects of education: the
knower, or student; the known, or subject matter; and the processes of knowing, which connect knower to known. Thefirst
section givesa brief overview of the basic principles from Maharishi’s Vedic Science that are the foundation of this approach
to education. Section 2 analyzes knower, known, and process of knowing. It suggests that the deficiencies in education to-
day result from the knower’s limited experience of hisor her own infinite potential, and that these deficiencies can be elim-
inated by stabilizing in the awareness of student and teacher the experience of the full potential of the mind, transcenden-
tal consciousness. Section 3 describes how the theory and experience of transcendental consciousness, which are provided
by the Maharishi Technology of the Unified Field, are applied in an educational system. Section 4 reviews the scientific re-
search documenting the success of unified field based education. Sections 5 and 6 describe how this approach solves cur-

rent educational problemsand is giving rise to new, more powerful principles for guiding educational practice.

INTRODUCTION:
EDUCATION FOR THE FULL
DEVELOPMENT OF HUMAN LIFE

The study of education grew out of adesireto improve
the quality of schools and universities. The knowledge
available in this area of study, however, has not given any
educational system what it needs to produce wise, mature,
and fulfilled citizens or apeaceful world. Students are dis-
satisfied, teachers are discouraged, and the public is not
happy with the results. Hundreds of published reports over
the past century—dozensin the last few years—have iden-
tified the failures of education but have not provided the
meansto assureits success. Clearly, if the knowledge avail-
ableinthisfield isresponsible for its outcomes, more pro-
found knowledge is needed.

Over the past 30 years, Maharishi Mahesh Yogi has
suggested that the solution to the problemsin education lies
in developing the limitless inner potential of students and
teachers. Toward this end Maharishi has revived from the
tradition of ancient Vedic Science the knowledge for sys-
tematically unfolding the full range of human consciousness.
This knowledge isthe Maharishi Technology of the Unified
Field, and includes the Transcendental Meditation (TM) and
TM-Sidhi program.

Transcendental Meditation is the foundation of Maha-
rishi’s educational programs. This technology has been
found to prepare students to learn and teachers to teach by

increasing their intelligence, creativity, and vitality. TM has
been learned by more than three million people worldwide
and implemented in public and private educational institu-
tionsin over 20 countries. Extensive research and experience
demonstrate that this program is uniquely effective in en-
abling educational systems to realize their highest aims.
This article discusses Maharishi’s contribution to educa-
tion in the following sections:

1. Overview of Maharishi’s Theory of Education;

2. Analysis of the Educational Process: Knower, Known,
and Process of Knowing;

3. Realizing the Full Potential of Education through the
Maharishi Technology of the Unified Field: The Maha-
rishi Unified Field Based Integrated System of Educa-
tion;

4. Vadidation of the Success of Unified Field Based Edu-
cation: Results of Scientific Research and Applications;

5. Meeting Current Educational Challenges;

6. New Principles of Education Based on Knowledge and
Experience of the Unified Field.

1. OVERVIEW OF MAHARISHI’'S
THEORY OF EDUCATION

A few fundamental principles form the basis of Maha-
rishi’s approach to education. These ideas, briefly intro-
duced below, are explained more fully in subsequent sections.



(1) Thecreative potential of the mind isunlimited, hav-
ingitssourcein thefield of pure consciousness.

Maharishi explainsthat the thoughts and feelings of the
conscious mind are limited expressions of avast, unbounded
reservoir of creative potential at the basis of al thought. The
basis of thought, he explains, isthefield of pure conscious-
ness or pureintelligence, the most fundamental level of ex-
istence in man and nature. Only by experiencing pure con-
sciousness can individual s use their full mental and physical
potentia in daily life. “Aslong asthat basic field of creative
intelligence does not come to the conscious level of the
mind, life does not become as strong or as powerful asisits
capacity to be” (lecture, February 12, 1971).

(2) Thefield of pure consciousnessisthe unified field of
natural law.!

Progress in quantum physics during the past twenty
years has led to theories that describe the complete unifi-
cation of all particles and forces of nature in a single uni-
fied field. Physicists characterize the unified field as self-
interacting, self-sufficient, and infinitely dynamic, creating
from within itself al the laws of nature governing the uni-
verse. These and other characteristics have led Maharishi and
prominent unified field theorists to conclude that the unified
field being investigated today by modern science is the
same field known by Vedic Science for thousands of years
as pure consciousness (Hagelin, 1987).

Maharishi’s Vedic Science describesthe unified field as
the unmanifest, unchanging basis of all subjective and ob-
jective existence, afield of infinite creativity and intelligence
containing all thelaws of naturein “seed” form. Maharishi
describes the unified field as the concentrated source of all
the innumerable qualities in the universe that guide lifein
aprogressive and evolutionary direction (Maharishi Mahesh
Yogi, 1986, pp. 24-27).

(3) The unified field, or pure consciousness, can be ex-
perienced through the practice of the Maharishi Tech-
nology of the Unified Field, which includes the Tran-
scendental Meditation and TM-Sidhi program.

Transcendental Meditation (TM) isan easily learned, nat-
ural technique during which theindividual experiencesthe
unified field of natural law in his own awareness as tran-

1 In theterms of Maharishi’s Vedic Science the unified field of natural law
isthefield of Vedaand the Vedic Literature, the fundamental impulses of
natural law, whose self-interacting dynamics give rise to theinnumerable
laws of nature governing the orderly evolution of the universe. Under the
guidance of Maharishi Mahesh Yogi, Professor Tony Nader, M.D., Ph.D.,
has discovered that the 40 fundamental aspects of Vedaand the Vedic Lit-
erature correspond precisely in structure and function to the fundamental
aspects of human physiology; and that the planetary bodies and constel-
lations have their counterparts in the structures of the human brain. Dr.
Nader’s conclusion from this discovery isthat inherent in every human be-
ing isthetotal intelligence of natural law, unlimited crestive potential. The
Maharishi Technology of the Unified Field—the Transcendental Medita-
tion and TM-Sidhi program—is the procedure to systematically unfold this
potential in daily life. Please refer to Human Physiology: Expression of Vieda
and the Vedic Literature, 2nd ed., by Tony Nader, M.D., Ph.D. (Vlodrop,
The Netherlands, Maharishi Vedic University Press, 1995.)

scendental consciousness (Alexander, Boyer, & Alexander,
1987). As Maharishi states,

In Transcendental Meditation the conscious mind comesto
the simplest form of human awareness, where conscious-
nessisopen toitself. This self-referral state of conscious-
ness is the unified field of natural law. (Maharishi Inter-
national University, in press, p. 1)

The TM-Sidhi program is an advanced practice of the
Maharishi Technology of the Unified Field. This program
trains individuals to think and act while their awareness is
established at thelevel of the unified field; it greatly enhances
the coordination between mind and body and the ability to
fulfill one’s desires.

(4) As the individual repeatedly experiences transcen-
dental consciousnessthefunctioning of the entire nervous
system becomes moreintegrated and efficient, leading to
improved mental abilities, health, and social behavior.

Through the regular practice of Transcendental Medita-
tion for 15-20 minutestwice daily, the infinite creativity and
perfect orderliness of the unified field becomeincreasingly
lively indaily life. At the sametime the TM technique gives
deep rest and releases stresses that impede optimal func-
tioning of mind, body, and behavior (Wallace, 1986).

Over 350 scientific research studies conducted in the past
17 years confirm that the M aharishi Technology of the Uni-
fied Field benefits physiological, psychological, and socio-
logical development? (Maharishi International University,
1984a). (See Section 4 of this paper.)

(5) Continued practice of the Maharishi Technology of
the Unified Field develops higher states of conscious-
nessin which one enjoysa per manent state of fulfillment
while spontaneously benefiting oneself and society.

According to Maharishi, when transcendental con-
sciousness is experienced as a continuous reality along with
waking, dreaming, and sleeping, individuals spontaneously
usethefull potential of the mind, easily accomplishing their
goals without damaging themselves or the environment.
Maharishi explains that this capacity isinherent in the hu-
man nervous system: “The structure of life is complete;
that completeness has only to be lived. And thisis the goal
of education, to make the individual be at least what he
is—total life” (lecture, February 12, 1971).

Maharishi callsthe culmination of human devel opment
“unity consciousness’: the unbounded field of transcen-
dental consciousnessis present in every boundary—in every
perception, thought, and feeling. This gives an unbroken
wholeness or unity to life; every object, event, and person
is experienced as a blissful expression of oneself.

2 By 2000 (13 years after this article was written), more than 600 scien-
tific research studies, conducted at over 200 universities and research in-
stitutes in 30 countries have validated the benefits of this technology for
individual life and society.



(6) Practice of thistechnology in lar ge groups creates an
influence of coherenceand positivity in thewhole society,
reducing negativetrendsand improving the quality of life.

Research has repeatedly shown that when the Maharishi
Technology of the Unified Field is practiced in one place by
a relatively small group of people—on the order of the
square root of one percent of a population—crime, accidents,
sickness, violence, and other negative trendsin society de-
crease, and positive trends, such as economic vitality, in-
crease. (See Section 4 of this paper.) Thisfinding, which has
been replicated many times worldwide, has practical sig-
nificance for educational institutions. Any school or uni-
versity of sufficient size can be a source of coherence and
harmony for the nation asawhole, and if the group islarge
enough, for the world.

Maharishi summarizesthe results of using the knowledge
and technology of the unified field in education:

The creative genius of the student blossoms as his aware-
nessisidentified more and more fully with the unified field
of al thelawsof nature. Instinctively histhoughts areright;
he does not make mistakes; his behavior is spontaneously
evolutionary. Hegrowsin ideal citizenship—the ability to
fulfill hisown interests and promote the interests of soci-
ety smultaneoudly. The natural smplicity of hisliferadiates
the dignity of higher states of consciousness. (Maharishi
International University, 1984b, p. 34)

2. ANALYSISOF THE EDUCATIONAL PROCESS:
KNOWER, KNOWN AND PROCESS OF KNOWING

Maharishi describes education as having three basic

KNOWER\ PROCESS OF KNOWING /KNOWN

sensory
knowledge of
concrete objects

knowledge of
relationships

rational and
abstract knowledge

feeling—s intuition— intuitive knowledge
of natural law

TRANSCENDENTAL CONSCIOUSNESS
UNIFIED FIELD OF NATURAL LAW

(Unified State of Knower, Process of Knowing, and Known)

FIG. 1. Thisfigureillustrates the levels of the mind and the rel ationship among knower,
process of knowing, and known. The level of awareness of the knower determines
the corresponding process of knowing, as well as the nature of the knowledge
gained. Education traditionally trains the knower to use deeper levels of the mind to
gain more useful and fulfilling knowledge. When the deepest level of the mind, the
unified field, is lively in the knower’s awareness, all levels of the knower and all
processes of knowing are integrated and functioning at their full potential. Knower
and known are united on the ground of transcendental consciousness. The result is
complete knowledge of natural law, and on that basis, thought and action are spon-
taneously most effective.

components: the learner, or knower; that which is to be
learned, or the known; and the process of knowing or learn-
ing, which connects the knower with the known. The
processes of knowing include sense perception, thought,
intellectual analysis, and intuition (see Figure 1).

Thismodel of knower, known, and knowing isuseful for
analyzing the strengths and limitations of educational prac-
tice. Educators throughout history have recognized how
weaknessin any of these three areas creates weaknessin the
entire process of imparting knowledge. For example, stress
in students' lives, superficial or incoherent content, teach-
ing that failsto stimulate deeper thinking processes—these
are signs of weakness in knower, known, and process of
knowing that ultimately preclude the educational system
from achieving its goals.

Unfortunately, most educators have not understood the
primary importance of the knower in theinteraction of these
three components, nor how to improve all three simultan-
eoudly, nor what to expect when the potential of eachisfully
realized. This section describes the consequences of in-
complete devel opment of each of these three aspects of the
educational experience. It also outlines how Maharishi’s
Vedic Science fully unfolds and unifies knower, known,
and process of knowing, thereby making education most re-
warding and complete.

THE KNOWER—In Maharishi’s analysis, educational
systems have organized formal schooling without complete
knowledge of the creative potential of theindividual or how
to develop it. Research suggests that students' entering
levels of cognitive and emotional development largely de-
termine their successin school (B. Bloom, 1976). Yet pro-
grams for improving these aspects of the students’ lives
have not been found by research to be consistently suc-
cessful. Asaresult, students who graduate with high moti-
vation and intelligence are the same students who entered the
schools and universities with these qualities, and generally
those who came without them leave without them (Astin,
1977).

Of equal concernisthefailure of our institutionsto fos-
ter in the student the traits and values that uphold the integrity
and progress of society—enlightened self-interest, ratio-
nality, compassion, justice, breadth of vision (A. Bloom,
1987). These more subtle values have long been associated
with liberal education. Yet no educational system has been
able to consistently produce graduates who embody the
highest qualities of human life. It isevident that without more
fundamental knowledge of human potential, society will
always be hindered by what John Goodlad (1984, p. 57) calls
the “ education gap: the distance between man’s most noble
visions of what he might become and present levels of func-
tioning.”

Maharishi has said that to make these highest idedlsareal-
ity, education cannot depend solely on teachers, curriculum,
and parents. The students themselves must devel op their own
enormous untapped potential. WWhen students are not grow-



ing in receptivity, depth, inner discipline, or enthusiasm
for learning, they themselves become frustrated, teachers be-
come exhausted, and the whole environment suffers from
lack of creativity, coherence, and progress.

Without thisvitdity in the schools many teachers entering
the profession with a high level of commitment and high
standardsfind it difficult to maintain their initial level of en-
ergy. From his extensive study of high schools, which in-
cluded 1350 teachers, Goodlad (1984) reports:

The teachersin our sample, on the whole, went into teach-
ing because of these inherent professional values. However,
they encountered in schools many realities not conducive
to professional growth. . . . Even if the best in pedagogy
is practiced for afew years, the demands on teachers are
such that some will turn to routines that make the least
physical and emotiona demands. (p. 194)

Evenin higher education, where students are more mo-
tivated to advance in their chosen specialization, it is rare
to find students whose educational experienceis contribut-
ing to the growth of their own wisdom, happiness, and
holistic development:

Most professors are specialists, concerned only with their
own fields, interested in the advancement of those fields
in their own terms. . . . They have been entirely emanci-
pated from the old structure of the university, which at least
helped to indicate that they [the specializations] are in-
complete, only parts of an unexamined and undiscovered
whole. So the student must navigate among a collection of
carnival barkers, each trying to lure him into a particular
sideshow. This undecided student is an embarassment to
most universities, because he seemsto be saying, “l ama
whole human being. Help meto form myself in my whole-
ness and let me develop my real potential,” and he isthe
one to whom they have nothing to say. (A. Bloom, 1987,
p. 339)

Face to face with the graduates of our educational sys-
tem, the public has come to expect hot much more than read-
ing, writing, and arithmetic from its schools, and no better
product from its universities than a qualified specidist. In
an address at the 1973 annual conference of the American
Association for Higher Education, Maharishi defined the
problem and offered a solution:

It is obvious that education has been facing problems for
decades, for centuries. It has not been satisfactory. . . . What
is lacking should be obvious to al. If we look into the
process of gaining knowledge we find there are two sides
to knowledge—the object of knowledge and the subject of
knowledge, the knower. What the present system of edu-
cation providesis knowledge of the object; what it misses
is knowledge of the subject, knowledge of the knower.

To Maharishi, “knowledge of the knower” includes
more than being aware of one’s thoughts and feelings. It
refers to the individual’s direct subjective experience of
the full range of his own consciousness, from the most ac-
tive surface level of thought to the deepest inner silence of
transcendental consciousness, thefield of thetotal potential
of themind (Maharishi Mahesh Yogi, 1986). (See Figure 1.)

Education until now has offered no procedures to give
students access to the full range of the mind. Though occa-
sionally experienced by exceptional individuals, the deep-
est reservoirs of creativeintelligence are not lively inthe daily
existence of millions of studentsin the world. And thislack,
from Maharishi’s perspective, impoverisheslife:

When the attention is aways kept on the outer sphere of
life and not drawn to the inner, the link between the inner
and the outer life is obviously missing, and the harmony
between the two islost on the conscious level of appreci-
ation. Thismakesthe outer life devoid of the glories of in-
ner life, and the worldly life becomes astruggle, full of ig-
norance and suffering. The tree becomes dry and dull
when the connection with the roots is not maintained.
(Maharishi Vedic University, 1986, p. 258)

In Maharishi’s view, lack of access to the deepest, non-
changing level of the mind is the source of widespread per-
sonal dissatisfaction among students:

The foundation of knowledge is the consciousness of the
knower. If the knower isin doubt, if the knower doesn’t
know himself, then the whole structure of knowledge has
no basis to it. And such baseless knowledge can only be
non-fulfilling. (1973)

According to Maharishi, when the expanding under-
standing of the outer world does not bring expansion of
personal fulfillment and self-knowledge, a continuous thirst
developsthat is never satisfied. There are persistent doubts
and unanswered questions: Whereisthis going? To what end?
These questions arise not only in students. Even highly ed-
ucated people often find that the satisfaction and mastery they
gain from their particular areas of expertise are not experi-
enced in the rest of their lives.

Maharishi describes transcendental consciousness asthe
total potential of theindividual’s creativity and intelligence,
asafield of unbounded awareness, as the common ground
underlying both knowledge and knower, as the home of all
knowledge, and asafield of inner bliss. Asthe student reg-
ularly experiences this field through the practice of Tran-
scendental Meditation, the problems of education that arise
from limited experience of the self disappear. Maharishi
(1973) states:

Hereisatechnique, aclue, to satisfaction, evenif one can-
not go through the study of dl subjects and through that basis
become proficient in every field of life. If one’s conscious
mind is open to the field of pure consciousness the home
of all knowledgeis structured on the level of one's aware-
ness, and on this basisit becomes possible to be at homewith
everything. This can be the overall gift of education.

Maharishi explains that experience of the full potential
of the mind in transcendental consciousness not only brings
inner satisfaction but confers mastery in thefield of action;
thought and action are more powerful and effective. Edu-
cation has always aspired to develop in the individua in-
creasing mastery over life. In the words of the educational
theorist Paul Hirst, education should have the effect of
“freeing reason from error and illusion and freeing man’s con-



duct from wrong” (1974, p. 31). The National Institute of
Education’s 1984 report on higher education recognized the
need for education to culture such broad abilities:

... no one knows precisely how new technologies will &af-
fect the skills and knowledge required by our future labor
force. We thus conclude that the best preparation for the
future is not narrow training for a specific job, but rather
an education that will enable students to adapt to a chang-
ing world. (p. 43)

From Maharishi’s perspective, the most effective way
to prepare for a changing world is to devel op the spontan-
eous ability to think and act correctly in every Stuation. This,
he has explained, naturally occurs when awareness is es-
tablished in “the transcendental field inwhichreside. . . the
laws of nature responsible for the whole manifest uni-
verse” (Maharishi Vedic University, 1985, p. 101). When
one’'s awareness is open to this fundamental field then
thoughts are always in harmony with the orderly and evo-
lutionary trends of natural law. One's decisions and ac-
tions—in one'sdiscipline or profession, in relationshipswith
others, in every aspect of life—are spontaneously right for
theindividual and for the environment. In every case they
lead to progress. Inherent in the human brain isthis capacity
to think without error (Maharishi Mahesh Yogi, 1986, pp.
32, 97-98).

This section has proposed that fulfillment of our high-
est educational goals—whether intellectual, moral, or so-
cial—requires more complete devel opment of the knower.
Thisis most effectively attained through the experience of
the full potential of the mind, transcendental conscious-
ness. How this experience reveals the full value of the ob-
ject of knowledge, the known, is discussed next.

THE KNOWN—"Theknown” isthe content of the dis-
ciplines, the objects of knowing. For centuries, Western
thought has been directed toward investigation of the objects
of knowing. In this approach the investigator views nature
as separate from himself. He attempts to minimize therole
of subjectivity in gaining knowledge, because the subjec-
tive approach to knowledge has not proved reliable. The ob-
jective approach has been formalized in the concepts and
methods of modern science. Using increasingly refined
tools of inquiry, scientists explore the outer world, bringing
to light subtler levels of nature’s functioning.

Objective knowledge, as embodied in the course content
of curricula, has received the most systematic and sus-
tained attention from educators; education today focuses
mainly on the known. As schools and universities continue
to incorporate the methods and findings of sciencein their
curricula, society has continued to progress in knowledge
of the outer, objective field of life.

Maharishi points out, however, that exclusive emphasis
on the known in our educational systems without com-
mensurate development of the knower has several unfor-
tunate conseguences: the knowledge students possess will
never be sufficient to make them competent in every area

of their lives; their knowledge can never be wholly reliable,
complete, or fulfilling; and individuals can never be sure that
their knowledge will have only good effects in society.

This section elaborates these points and suggests how the
experience of transcendental consciousness can resolve the
problems arising from limited comprehension of the known.

Educational institutions are dedicated to offering the
knowledge students need to become salf-sufficient members
of society. But as society becomes more complex and areas
of knowledge become increasingly specialized, schools
teach less of all there isto know.

More and more young people emerge from high school
ready neither for college or for work. This predicament be-
comes more acute as the knowledge base continues its
rapid expansion. The number of traditional jobs shrinks, and
new jobs demand greater sophistication and preparation.
(The National Commission on Excellence in Education,
1983, p. 12)

Maharishi observes that by teaching only the content of
the disciplines, we cannot give students what they need to
fully preparethem for life. They canlearn in onelifetime only
afew of theinnumerable laws of nature—afew from chem-
istry, physics, grammar, or mathematics. This, in Maha-
rishi’sterms, isan education that gives partial knowledge of
natural law, as contrasted with knowledge of the totality of
natural law available in the subjective experience of the
unified field (Maharishi Mahesh Yogi, 1986, pp. 31-33). As
discussed in the previous section, it is the repeated experi-
ence of thetotality of natural law that develops competence
in every sphere of activity. Maharishi (1973) explains that
by offering only partial knowledge of natural law, education
cannot hope to give the students mastery over their lives:

An educated person is expected to be proficient in every
phase of hislife and his environment. Yet the time does-
n't alow all disciplines and aspects of lifeto be mastered.
And with continued scientific research, knowledge is in-
creasing rapidly in every field.

Maharishi offers the solution to this problem of incom-
plete knowledge of the laws of nature.

Now Vedic Science offers the knowledge to develop a
fully integrated individual, whose mind, body, intellect, and
behavior are in perfect accord with all the laws of nature
... Human awareness hasthe ability to identify completely
with thetotal potentia of natural law . . . and spontaneously
exhibit natural law in daily life. Thereby all aspectsof life
cometo be awaysin thedirection of evolution. . . . (Maha-
rishi Mahesh Yogi, 1986, p. 32)

Maharishi has a so pointed out that only when the indi-
vidual’s awareness is established in transcendental con-
sciousnessis his knowledge completely reliable. Otherwise
perception of the object varies, depending on the fluctuat-
ing awareness of the perceiver. Scientific methodology isde-
signed to reduce the effects of the observer’s variable sub-
jective states on what is observed. But even in the physical
sciences, which have been most successful in applying this



objective approach, the observer still has been found to in-
fluence the object of observation.

Maharishi (1973) explains:

When we consider consciousness, there are different states
of consciousness. We are aware that consciousness changes
from night to morning to noon to evening. Sometimes
we' re dull, sometimes asleep, sometimes very wide awake
in the morning. Consciousness is a changing value. And
knowledge changes with the changing value of con-
sciousness.® . . . Different states of consciousness have dif-
ferent values of knowledge. There hasto be away to have
reliable knowledge. Otherwise, as the values of con-
sciousness change, knowledgeis apt to change. Andin the
changing spheres of knowledge one finds inconsistency,
chaos, confusion. A stable level of consciousness is re-
quired, onethat will not change, so that the knowledge of
an object could be reliable. A non-variable level of con-
sciousness hasto be structured in the level of one’'saware-
ness. Thereis alevel of consciousness that can be made
to be non-variable. That is transcendental consciousness,
unbounded awareness.

With repeated experience of transcendental conscious-
ness one beginsto maintain it as a continual background of
awareness throughout the changes of waking, dreaming, and
deep deep. This more integrated and stable style of func-
tioning, which is called cosmic consciousness, establishes
reliable knowledge of any object on the foundation of the
nonchanging consciousness of the knower.

Education that pursues objective knowledge alone has
another limitation: it cannot deliver complete knowledge of
the object. Maharishi points out that as sophisticated as
scientific tools become they will not be able to penetrate to
the deepest laws of nature that structure the object. Thisis
because the ultimate reality of what is observed cannot be
known as separate from the observer; both observer and ob-
served have their basisin the unified field of natural law. It
isafundamental precept of Maharishi’s Vedic Science that
in order to fully know any object—its manifest and un-
manifest structure and function—the knower has to know
the basis of the object, the unified field, experienced asthe
simplest form of the knower’s own awareness.

In this state, according to Maharishi, one fully knowsthe
rose, from the surface appearance of itsyellow petals, to the
unmanifest laws of nature that give rise to the rose. Fur-
thermore, one experiencesit not as a phenomenon apart from
oneself, but as expressions of one's Salf,# of the “ unbounded
infinity of the observer” (Maharishi Ayur-Veda, in press).

In a lecture on this topic given in London in 1959,
Maharishi said,

All the universities are simply hovering on the surface of
knowledge. If, along with the study of each subject, the ex-

3 Maharishi (1972) expresses this fundamental relationship as “know-
ledge is structured in consciousness.”

4 «Self” refers to transcendental consciousness, the universal level of in-
dividual existence, as contrasted with “self,” which refersto the indivual
ego or personality.

perience of [pure consciousness) istaught to the students,
then they will be able to fathom the deeper levels of that
subject, and the whole range of that subject will be stud-
ied properly. When the two extremities of that subject—the
gross, expanded value and the transcendental value—are
connected, then the field of that subject will be complete,
and the study of that subject will bring something real and
useful in life. (Maharishi Vedic University, 1986, p. 269)

Maharishi further explains that only when one experi-
encesthe transcendental reality at the basis of the subject of
study, can one cognize the most fundamental laws of nature
governing that subject. These laws are discovered in on€'s
own most settled state of consciousness, when one realizes
the deepest reality of the object to be one with the deepest
reality of the Self. With thislevel of awakening one’s mas-
tery of natural law extends from one area of study to all ar-
eas of life:

Knowledge of the universe can’t be gained fully and pre-
cisely unless the underlying unified reality is known. The
very word “universe” indicates variety and unity coexist-
ing; the huge variety of the universeis sustained in unified
wholeness. Knowledge of the universeis necessary for any-
oneto be successful in the universe. You must know the ter-
ritory you arein if you want to be master of it. The better
you know theterritory, the better you governit. (Maharishi
Mahesh Yogi, lecture, November 8, 1983)

The practical value of gaining knowledge of the territory
isthat one gains greater organizing power. For example, if
children with achemistry set try to carry out achemistry ex-
periment with no set procedures and no formula, they have
little organizing power. When students follow an estab-
lished procedure they gain greater organizing power. Know-
ing chemical laws so thoroughly that they can conduct their
own experiments brings even greater organizing power; but
to know how the unified field givesrise to those basic laws
of chemistry yieldsthe grestest organizing power. That iswhy
Maharishi urges schools and universitiesto offer the know-
ledge of the unified field:

Knowledge has organizing power. The unified field isthe
field of all knowledgein seed form. All the laws of nature
are absolutely vital on that level. It isthe source of all or-
ganizing power, the source of all streams of power. Once
human awarenessis open to the field of all knowledgein
the unified field, then human awarenessislively in al the
organizing power of nature. (Lecture, November 8, 1983)

Maharishi explainsthat unified field based knowledge of
the object is not only complete; it is personally fulfilling. It
brings blissto the subject, the knower, while conferring the
full range of organizing power available at that finest level
of natural law. For all the above reasons Maharishi (1986)
recommends that modern science expand its areas of in-
vestigation:

If progressis to continue, a shift is required from the sci-
ence of one category to atotal science. Vedic Scienceisthat
total science. It uncoversthe knowledge of thetotal potential
of natural law in its completeness. . . . The very method-
ology of gaining knowledge through Vedic Scienceis such



that as one sees the knowledge of natural law on the in-
tellectual level onebeginsto live that natural law in daily
lifein amost spontaneousway. . . . If human intelligence
is to proceed on the more fulfilling levels of knowledge
and existence on earth, now is the time for the complete
knowledge of life to be brought to human awareness. (pp.
32-35)

Disproportionate emphasi s on obj ective knowledge not
only leaves the individual inept in many areas of life, but
givesrise to imbalance in the whole collective conscious-
ness of the nation or world. Knowledge of the electronic and
nuclear levels of natural law, for example, has led to ex-
pansion of destructive nuclear power without commensu-
rate expansion of the ability to create harmony and lasting
peace. As in the previous cases, Maharishi (1986) |locates
the source of this problem in insufficient knowledge:

If survival is perceived as a problem, it is because mod-
ern science has only the obj ective approach to knowledge
of natural law. If the existence of theworld is threatened,
it is because the knowledge of natural law is superficial;
it is knowledge of only the electronic and nuclear levels.

(p-32)

How isit possible to use the laws of nature only for the
good of the world, never for the destruction of life? The his-
tory of this century demonstrates that this competence can-
not be gained only by the objective study of laws of nature.
According to Maharishi (1986), the ability to spontaneously
gain and apply knowledge in amanner that always nourishes
oneself and the whole environment has its basis in know-
ledge and direct experience of the unified field:

... the conscious mind identifiesitself with the self-referral
unified field, the fountainhead of all streams of activity in
nature. Aswe gain more and more familiarity with that self-
referral performance, our thoughts and actions spontan-
eously begin to be as orderly and evolutionary as all the
activity of nature. (p. 97)

Thisquality of action naturaly results from one who fath-
oms the full range of the object of knowledge, the known.
Maharishi (1977, p. 144) statesthat asingleindividual pos-
sessing this knowledge does a lifetime of good in society;
and that many such individuals can reset the trends of his-
tory, establishing the conditionsfor creating and perpetuating
an ideal society.

THE PROCESS OF KNOWING—The processes of
knowing are the different perceptual and cognitive systems
the knower uses to assimilate the known. These can be
arranged hierarchically, from least to most powerful
processes of knowing: sense perception, thought, intellect,
and intuition. (See Figure 1.) This section describes the
types of knowledge that can be gained from these different
processes of knowing, considersthe limitsto which current
education devel ops the knowing process, and describes the
full development of the process of knowing, as found in
Maharishi’s Vedic Science.

Maharishi has pointed out that the subtler the process of

knowing, the greater command over natural law it confers.
For example, the senses perceive the sun sinking into the sea.
Knowledge of the sun gained from this level of sense per-
ception doesn’t bring much mastery, since on a cloudy day
the sun cannot even be located. Through thought, a subtler
process of knowing, one can know that the earth moves
around the sun whether the eye seesit or not. The discrim-
inating intellect understands the equations describing the plan-
ets' orbits around the sun; finer processes of knowing bring
greater reliability and predictive power, and therefore greater
mastery.

Intuition, a process of knowing using astill more refined
level of intellect and feeling, can yield insights into the
workings of the cosmos that transcend and unify previous
knowledge of individual laws of nature. An exampleisthe
initial intuition of Newton that planetary motion and motion
dueto gravity on the surface of the earth are both expressions
of asingle force. The intuitive level of knowing is spon-
taneously employed by the greatest minds of every age,
and bestows alevel of mastery and satisfaction that israre.
Even though these insights still must be validated, intuition
is apowerful source of original and fruitful ideasin all ar-
eas of human activity.

As indicated in Figure 1, each of these processes of
gaining knowledge involves particular physiological and
psychological structures of the knower. Jean Piaget’s work
has shown that cognitive abilities develop in stagesfromin-
fancy to adolescence in the direction of more abstract, more
powerful processes of knowing—from sensesto mindtoin-
tellect (Piaget & Inhelder, 1969). The sta-ges of growth in
cognitive ability also are associated with measurable de-
velopments in brain maturation (Epstein, 1974, 1980).

Educators sequence learning experiences to culture more
subtle processes of knowing. In learning mathematics, for
example, the student progresses from manipulating colorful
blocks, to adding and subtracting numbers, to proving the-
orems. Yet even the most advanced instructional techniques
have not been successful in fostering the most subtle
processes of intellect and intuition in the general population
of students. Thisis unfortunate because research indicates
that the most creative and innovative people in every area
of liferely on their intuition and fine level of discrimination
to guide their thinking (Ghiselin, 1952; Maslow, 1968).

Furthermore, it israreto find, even among these people,
creative inspiration continuously bubbling up; dry spells
are common. One works hard and hopes for the illuminat-
ing “aha’; but it is the common experience of great scien-
tistsand artiststhat their degpest insightsinto natural law and
their most sublime artistic expressions occur unexpectedly
and briefly (Ghiselin, 1952).

These moments of great awakening have been in the past
regarded as fortuitous accidents because the knowledge of
how to produce or sustain them has not been available. The
educational challenge, therefore, isto develop in the students
that refinement of the nervous system that can permanently



sustain the most refined and powerful processes of know-
ing.

Maharishi (1986) has said that it is possible to establish
the awareness of the individual permanently in its most
credtive state, in the completely sdlf-referra state of pure con-
Sciousness:

The self-referral state of pure consciousness, while re-
maining uninvolved with the creative processin nature, is
an infinitely dynamic, inexhaustible source of energy and
creativity. On that basis the whole creation goes on per-
petualy initsinfinite variety, multiplying itself all thetime.
... Human awareness can identify itself with this most ba-
sic, self-referral value of consciousnessin the state of . .
. transcendental consciousness. (pp. 30-31)

Maharishi further explains that when the awareness is
permanently identified with the unified field, the use of
any process of knowing—senses, mind, intellect, intu-
ition—enlivensthe unified field, bringing blissand great sat-
isfaction to learning.

The process of knowing is never satisfied unless everything
isknown. . . . When [pure consciousness] is enlivened in
the student, in the process of gaining specific knowledge,
what is getting enlivened is infinity, self-sufficiency, un-
bounded affluence, fulfillment. (Lecture, November 8,
1983)

According to Vedic Science, experience of the unified
basis of knowing also develops the full potential of each
process of knowing; each gainsin efficiency and power. Us-
ing the full potential of the senses as an example, Maharishi
has said that when a person in unity consciousness hears
someone speak, “he will experience the total range of the
meaning of the word, experiencing it as a fluctuation from
thefield of bliss consciousness.” The great advantage of this
range of perceiving isthat it “savesthe energy of thelistener;
he gainslife and energy from waves of bliss. When we can
hear the full value of the word, it nourishes our heart and
soul” (lecture, duly 25, 1977).

Maharishi has described a classroom when students and
teachers are both processing information at thislevel of unity:

The impulse of thought of the professor and the impulse
of thought of the student are no longer strangers. Whatever
meaning is contained in what the professor says is re-
ceived without distortion by the student, because the basis
of the professor’s thought, that abstract value of purein-
telligence [transcendental consciousness], islively inthe
student’s awareness. Knowledge becomes adelightful ex-
change of friendly waves of life. (lecture, February 12,
1971)

Maharishi’s Vedic Science describes extremely refined
processes of knowing that are not fully available until the
individual experiences the total range of the mind. Ritam
bhara pragya is defined by Maharishi asalevel of infalli-
ble intuition, a level of knowing that realizes only truth
(lecture, May 1, 1975).

This quality of knowing occurs spontaneously when

awareness is able to operate at the junction point between
transcendental consciousness and its expression into thoughts.
(See Figure 1.) Because transcendental consciousness is
the seat of al thelaws of nature—in Maharishi’swords, the
“main switchboard” of natural law—the faintest desire to
know something sets in motion the specific laws of nature
to bring fulfillment to that desire. Maharishi (1972) ex-
plainsthe practica advantage of this subtle process of know-
ing for effective action:

[Transcendental consciousness] supports athought with all
the necessities that will enable the thought from its sprout-
ing to accomplish its purpose. . . . [It provides] the com-
puting that makes any particular thought most life-sup-
porting for the thinker and for the environment. . . . The
sprouting of the thought will include the values which are
necessary for its greatest productivity and maximum use-
fulness. (pp. 24-17, 24-18)

According to Maharishi, when this process of knowing
is a permanent feature of life, the individual becomes a
fountainhead of creativity. Every thought is useful. New
solutions and insights, creative responses to changing cir-
cumstances, and efficient conversion of thought to action are
the reality of daily life. No longer does one wait and hope
for flashes of clarity; thefield of inner awarenessis perma-
nently lit.

In Maharishi’s exposition of Vedic Science, a process of
knowing even more powerful than ritam bhara pragya is
available when individual awarenessis permanently estab-
lished in transcendental consciousness—when the unified
field of natural law permeates every perception. Then the uni-
fied field isits own “process of knowing”; knower, known,
and process of knowing are unified in one halistic structure
within transcendental consciousness. Maharishi (1986) de-
scribes this phenomenon, when transcendental consciousness
isfully awake within itself:

Thefunctioning of transcendental pure consciousnessisthe
functioning of natural law initsmost settled state. The con-
scious human mind, identifying itself with thislevel of na-
ture’'sfunctioning, gains the ability to perform in the style
with which nature performsits activity at its most funda-
mental level. Completely identified in transcendental con-
sciousness with thefull potential of natural law, the human
mind isafield of all possibilities. (p. 31)

In this state, on the background of transcendental con-
sciousness, the most subtle workings of nature are spon-
taneoudly cognized. In Maharishi’s analogy, oneis aware of
the sap of the flower together with the transformations of the
sap into red petal and green leaf. Thisisthe culmination of
the knowing process: awakening to the totality of natural law
and its organi zing power within the wholeness of one’'s own
awareness.

The knowing processfindsits fulfillment when the object
of knowing is known to the subject so thoroughly that the
object becomes the subject, the subject becomes the object.
Thisisthe climax of knowing—to know the object asin-
timately as one knows one's self. (Maharishi Mahesh Yogi,
lecture, February 2, 1982)



The preceding analysis of the three-fold nature of the ed-
ucational process suggests that more effective education re-
quires more profound development of human potential.
Maharishi’s Vedic Science offers the knowledge and tech-
nology to develop this vast potential, and thereby signifi-
cantly raise the quality of knowledge, action, achievement,
and fulfillment in education and in society asawhole. Cen-
tral to this development is a systematic method for stu-
dents and teachers to experience the most silent and dynamic
level of their own existence, pure consciousness.

Practical experience and theoretical knowledge of pure con-
sciousness will eliminate the great lack in education. Then
both sides of knowing, the knower and the object, will be
in the light of knowledge. When both are open to one's
awareness education will be complete and life will be
complete. (Maharishi Mahesh Yogi, 1973)

3. REALIZING THE FULL POTENTIAL OF
EDUCATION THROUGH THE MAHARISHI
TECHNOLOGY OF THE UNIFIED FIELD:
THE MAHARISHI UNIFIED FIELD BASED
INTEGRATED SYSTEM OF EDUCATION

The Transcendental Meditation and TM-Sidhi program
isused in unified field based education to enliven and sta-
bilize transcendental consciousness in the awareness of
students and teachers. Extensive research and educational
experience have established the value of this program for
human development. (See Section 4.) These techniques are
simple, universally applicable procedures for improving
the functioning of the human nervous system. Asaresult of
continued practice, individuals think and behave with in-
creasing competence, success, and benefit to others.

This section describes Maharishi’s unified field based ed-
ucation asit isused in higher education and secondary and
elementary levels. Unified field based education has three
features: the standard academic curriculum, the Transcen-
dental Meditation and TM-Sidhi program, and the Science
of Creative Intelligence, which integratesthe different fields
of study and includes specific teaching methods and ma-
terials to help the students relate the objective knowledge
they are gaining to the expansion of their own creative in-
telligence and inner happiness.

Maharishi has said that the discovery of the unified
field and the subjective technology for experiencing it pro-
vide education with a profound new approach that enables
students to make use of the most unified and powerful
levels of natural law. He states:

Education is aways progressive. When any new discov-
ery about nature’s functioning is gained through modern
scienceit isimmediately incorporated in education. This
has been the basis of progress in every generation. Now
that the self-interaction of the unified field has been dis-
covered asthe most fundamenta activity in nature, it istime
for anew basisto educetion. . . . It istime for science-based
education to become unified field based education. (Amer-
ican Association for |deal Education, 1985, p. 6)

THE MAHARISHI TECHNOLOGY OF THE UNI-
FIED FIELD ASTHE FOUNDATION OF UNIFIED FIELD
BASED EDUCATION—Students learn the Transcendental
Meditation program from the age of 10; until then they
learn atechnique suited to younger children. TM is practiced
for afew minutes at the beginning and end of the academic
day, ideally in the classroom. Experience in over one hun-
dred countries with people from all cultural backgrounds has
shown that the TM techniqueis practical for any educational
system. It does not require changing the school’s estab-
lished curriculum. It iseasily learned in afew hoursand is
simple and effortlessto practice. The positive effects of the
technique, as demonstrated by research, begin immediately
and are cumulative (Maharishi International University,
1984a). TM istaught in a systematic, standardized way by
professional Transcendental Meditation teachers of which
there are more than 20,000 worldwide.

The practice of Transcendental Meditation requires no
change in belief or lifestyle and is effective irrespective of
educational background, level of intelligence, or belief inits
reported benefits. It is not a religion; it is not a form of
prayer; it involves no contemplation of particular ideas, or
concentration. Itisauniversal, scientific approach to human
development whose effects result from the body becoming
deeply rested and the mind experiencing more of its creative
potential.

TheTM program has been introduced into public and pri-
vate schools in many countries, including institutions with
religious affiliations. The St. Paul’s School in Covington,
Louisiana, is an example. Its principal and headmaster,
Brother Jeffrey L. Calligan, F.S.C., writes:

In my life and the lives of the students and teachers who
practice Transcendental Meditation in our school, we' ve no-
ticed greater composure and peacefulness and more abil-
ity to handletimes of stressand difficulty. The students are
more in touch with themselves, their world, and one another.
TM isamarvelousaid to balanced growth, and fitsinto any
cultural or religious tradition. (American Association for
Ideal Education, 1986, p. 7)

The TM-Sidhi program, the advanced practice of the
Maharishi Technology of the Unified Field, enhancesthe ef-
fects of Transcendental Meditation by developing the indi-
vidual’s ability to perceive, think, feel, and act while main-
taining transcendental consciousness. Maharishi describes
the TM-Sidhi program:

Through Transcendental Meditation we experience tran-
scendental consciousness, the perfectly balanced state
whereintelligence is open toitself. Through the TM-Sidhi
program, we learn to operatein that state of absolutely bal-
anced intelligence, which inits natureisimmortal, eternal
bliss, satisfaction, and fulfillment. It isafield of the total
potentia of natural law from where any desireis completely
supported by nature. . . . Asthe practice advances, that per-
fectly balanced state of pure awareness becomes more in-
fused in daily life. (Mahari®shi Ayur-Veda, in press)

Maharishi comments on how practice of the Transcen-
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dental Meditation and TM-Sidhi program helps achieve a
fundamental goal of education:

Theideal of education isto give thefruit of all knowledge
to every student while heisstill growing in specific know-
ledge of the different disciplines. Thefruit of all knowledge
isthe ability to accomplish anything and to spontaneously
livelifefreefrom mistakes. Thisresults naturally from the
development of full creative potential and full support of
nature brought about by the identification of the conscious
mind with the unified field. (World Parliament of the Age
of Enlightenment, 1984, p. 4)

The practice of the TM and TM-Sidhi program benefits
the society aswell. Many studiesin the past 15 years have
shown that sufficiently large groups practicing this pro-
gram together in one place produce measurable positive
changesin the city, state, nation, and world (Orme-Johnson
& Dillbeck, 1987a). Theimplicationsfor society of alarge
school or university participating in the group practice of the
Maharishi Technology of the Unified Field are discussed in
Section 4 of this paper, together with other education-related
research findings.

TEACHING TECHNIQUES IN UNIFIED FIELD
BASED EDUCATION THAT CONNECT THE KNOWER
WITH THE WHOL ENESS OF KNOWLEDGE—Unified
field based education also includes anumber of instructional
materials and techniques. These have been designed by
Maharishi and the faculty of Maharishi International Uni-
versity to help studentsrelate the specific laws of nature they
are studying in the different disciplinesto the deepest, most
universal level of natural law, which they experience as
their own Self during the practice of TM. Maharishi (1986,
pp. 164—-165) has noted that with these teaching techniques
learning becomes more personally satisfying; every point of
knowledge is integrated with the wholeness of life. The
student’s mind does not get absorbed in the limited details
of any discipline to the extent of forgetting his own un-
bounded possibilities.

Unified Field Chart: The Unified Field Chart is the
most comprehensive of the classroom charts that connect the
parts of knowledge with the wholeness of the Self. (See Fig-
ure 2—previous pages.) Thiswall chart isdivided vertically
into two main sections. The left side represents the objec-
tive approach to knowledge through the modern sciences and
other disciplines; the right side represents the subjective ap-
proach to knowledge through Vedic Science.

Theleft side of the chart diagrams the whole discipline
being studied, from its most abstract foundational areas (at
the bottom) to its most applied areas that serve society (at
the top), and depicts how the whole discipline emerges
from aunified basis of natural law. Each level givesriseto
the next more expressed and diversified level according to
an ordering principle. For example, the Unified Field Chart
for physiology is organized hierarchically: DNA givesrise
to RNA, proteins, cells, tissues, and organs. The chart for
physicsis organized according to time and distance scales:
the force and matter fields at the Planck scale of 102 cm

give rise to elementary particles and physical structures at
microscopic and macroscopic scales. All the important prin-
ciplesor areas of the discipline can thus be located in the con-
text of the whole structure of the discipline.

On theright side of the chart is a cone-shaped diagram
representing the experience of the Transcendental Medita-
tion and TM-Sidhi program, during which the mind settles
down from its more excited levels to the least excited state
of awareness, transcendental consciousness. This subjective
approach to knowledge gives the direct experience of the uni-
fied field. Both sides of the chart are visually unified by the
band across the bottom of the whole chart, illustrating that
the unified field of natural law isthe common source of both
approaches to knowledge.

Theteacher usesthe Unified Field Chart at the beginning
of each course, and briefly during each classto locate the les-
son of the day with reference to the whole discipline and the
source of the discipline, the unified field, which the students
experiencetwicedaily in their practice of the Maharishi Tech-
nology of the Unified Field.

Faculty who work with Unified Field Charts in sec-
ondary and university classrooms have found them highly
effective. The construction of these charts challenges them
to think deeply about their fields; many teachers create a Uni-
fied Field Chart for each course they teach. For the students,
the chart putsthe day’s discussion in the larger context of the
wholediscipline. It connects them to the holistic basis of the
subject they are studying and reminds them of their personal,
directly experienced connection with the knowledge. Maha-
rishi comments on the value of this chart:

Unless knowledgeislearned with referenceto the universe
and to oneself, it will leave the mind in doubt. “What isthe
connection of thisto everything else? And to me?’ Unless
thisismade clear thethirst for knowledge will never be sat-
isfied. (Lecture, August 1, 1986)

When combined with the practice of the Maharishi Tech-
nology of the Unified Field, Unified Field Charts develop
in the student amore intimate rel ationship with the disciplines
and agreater interest in understanding them more deeply. This
approach hel ps solve two persistent problemsin education:
students feeling dissociated from what they are studying and
perceiving knowledge as fragmented (American Association
for Ideal Education, 1985). These problems have been rec-
ognized for at least fifty years:

Knowledge which is mainly second-hand, other men’s
knowledge, tends to become merely verbal. It is no ob-
jection to information that is clothed in words; communi-
cation necessarily takes place through words. But to the de-
gree in which what is communicated cannot be organized
into the existing experience of the learner, it becomes mere
words: that is, pure sense-stimuli, lacking in meaning. . .
. [On€'g] acquisition of knowledge depends upon his re-
sponse to what is communicated. (Dewey, 1916/1966, pp.
187-188)

Students bound from courseto course, year to year, lecture
hall to lecture hall, term paper to term paper, quiz to quiz,



participating in an unending series of discrete educational
events. They are learning, for sure. . . . Education, in
depth, however, is an experience of learning of adifferent
order. (Association of American Colleges, 1985, pp. 23-24)

Unified Field Charts help solve these problems by con-
necting the knowledge presented to the students with the
most profound, intimate, and comprehensive level of their
Own experience, pure consciousness. By understanding and
experiencing the unified basis of all disciplines as nothing
other than their own Self, the process of being educated sat-
isfies both mind and heart. The Unified Field Chart is one
of Maharishi’s great contributions to pedagogy.

OTHER INSTRUCTIONAL TECHNIQUES FOR
CONNECTING THE SUBJECT OF STUDY WITH THE
SEL F—Maharishi’s emphasis on connecting the parts of
knowledge with the wholeness of knowledge has led to
the development of several other instructional techniquesfor
unified field based education.

Main point chart: Thisisawall chart of the three or four
main ideas of the lecture from the discipline. To the right of
each point is a corresponding point that gives a more uni-
versal perspective on that idea (see example below). This
broader perspective, which relates the lecture topic more di-
rectly to the student’s growth of consciousness, is provided
by Maharishi’s Science of Creative Intelligence (SCI). SCI
is the science of consciousness. It links objective and sub-
jective approaches to knowledge—modern science with
Vedic Science, through the use of principles that promote
orderly change both in nature and in human conscious-
ness. These principles are found common to al areas of study
and to human life.

By identifying the main concepts of the lecture, main
point charts help students connect specific bits of informa-
tion to the comprehensive ideas within the field; and then,
through the SCI perspectives, students connect these ideas
with the dynamics of their own consciousness. See below
for an example of acomplementary pair of main pointsfrom
alecture on the Central Limit Theorem in an introductory
course on statistics at Maharishi International University.

Unity chart: Thischart, which isused at the conclusion
of each lecture, is designed to summarize the main idea of
thelesson from four different perspectives, each reflecting
greater subtlety and power.

The first two points present the perspective of the dis-
cipline; the second two, the perspective of the Science of Cre-
ative Intelligence (see example following). The first of the
four perspectives offers the common “textbook” under-
standing of the main theme of the lesson; the second repre-
sentsamore subtle and profound perspective availablein the
discipline. Thethird level relates the theme to the experience
of transcendental consciousness. The final level views the
theme from the perspective of the highest state of human con-
Sciousness, unity consciousness, when dl activity is perceived
as the dynamics of one's own consciousness—*“wholeness
moving withinitself.” The arrow drawn up from the fourth
level to the first level reminds the student that when unity
consciousnessisaliving reality every part of life, including
the discipline, is experienced as an expression of one's Self.

Hereisan example of aconcluding unity chart from an
opening lecture entitled “ Scientific Knowledge and the Sci-
entific Enterprise,” part of an MI1U course on Philosophy of
Science:

Connecting the Parts of Knowledge
with the Wholeness of Knowledge:
Gaining Scientific Knowledge
1. The scientist establishes objective facts and

makes reliable predictions.

2. In the interplay of theory and observation,
the scientist uncovers deeper and deeper laws
of nature, without comprehending the total
range of their application.

3. Transcendental consciousness is the foun-
tainhead of natural law, the unified field of all
the laws of nature.

4. Wholeness moving withinitself: Established in
the unbounded continuum of pure con-
sciousness, the scientist perceives each law of
nature he discovers to be an impulse of his
own Self, and spontaneously contributesto the
balanced progress of civilization.

These charts have been used at M1U for amost 10 years.
Students appreciate leaving the classroom with the impact
of wholeness, rather than theimpact of parts. Like the other
charts described, the unity chart helps make the lesson “ self-
referral”: students relate the most important principles of the
discipline to the unfoldment of their own creative potential.

Statistics

The Central Limit Theorem isthe basis of the practical suc-
cess of many areas of statistical inference. It states that when
many equal-sized random samples are drawn from an infinite
population, the distribution of the sum or mean of each sam-
plewill alwaysform anormal distribution. Thistheorem may
be taken as an explanation of why many phenomenain nature
are normally distributed: they are the results of the sum of many
independent factors.

SCI

The orderliness of nature is the basis of statistical infer-
ence. Thisorderliness allows usto infer nature’s behavior. At
a deeper level, the ability to infer from the orderliness of na-
tureis based on the common functioning of orderliness, or in-
telligence, in nature and in man. At the deepest level, the
common basis of intelligence in man and nature is the unified
field of natural law, identified by SCI asthefield of pure con-
SCciousness.
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THE SCIENCE OF CREATIVE INTELLIGENCE
CURRICULUM FOR ELEMENTARY AND SEC-
ONDARY EDUCATION—Elementary and secondary stu-
dents participating in unified field based education take a Sci-
ence of Creative Intelligence (SCI) course designed by
Maharishi and other educators for grades 1 through 12. In
addition to their usual academic classes students have classes
in SCI threeto five times per week for about 20 minutes. The
“laboratory” component of this course is the twice- daily
practice of Transcendental Meditation.

The stated goal of the SCI curriculum is*“to provide un-
derstanding and experience of creative intelligence and
thereby devel op the physiology and psychology of every stu-
dent for full expression of creative intelligence in practical
life. ... [The curriculum] unfoldsin a sequence of themes
that expand the student’s awareness to encompass the en-
tirerange of life” (Maharishi International University, 1974,
p. 10). This deepened understanding of oneself and nature
isaccomplished in the SCI class by focusing the students on
principles and qualities of creative intelligence (explained
inthe“main points’ description above) stated in simplelan-
guage, appropriate to the students’ grade level.

In the course of the whole SCI curriculum the students
locate these universal principles and qualitiesin their own
lives, in the community, in nature, in myths, in the lives of
great men and women, in the different subjects of study, and
intheir practice of the Maharishi Technology of the Unified
Field. The materials, language, and learning activities of the
SCI curriculum are suited to each age group. The SCI prin-
ciplesfor younger elementary students, for example, are con-
veyed through stories, songs, and plays.

A lesson for tenth graders on the “ stable and adaptabl e’
qualities of creativeintelligence, for example, might ask stu-
dents to analyze these two complementary qualities as
found in the country’s political system: in the United States
the Constitution provides the stable principles on the basis
of which the three major branches of government adapt to
the changing needs and values of the American people.

The coexistence of stability and adaptability could also
be found in the students' relationships with others: on the
ground of stable friendships, they more easily accommodate
to each other’s needs and differences. These complementary
qualities can be found in great tennis players, whose stable
repertoire of skills allows them to adapt to any unpre-
dictable shot; or in the way that plants adapt to changing en-
vironmental conditions on the basis of stable biological
structures. Finaly, the class would typically discuss how
these qualities are more fully expressed in the students’
own lives as they rise to higher states of consciousness
through their practice of the Maharishi Technology of the
Unified Field: as they become stabilized in the nonchang-
ing field of pure consciousness, they more easily adapt to
the changing and unexpected circumstances of everyday life.

Here are some further examples of SCI principles and
qualities taught at different grade levels:

Grades 1-3: The nature of lifeisto grow; Order is present
everywhere; Lifeisfound in layers.

Grades 7-9: Outer depends on inner; Thought leads to ac-
tion, action leads to achievement, achievement leadsto ful-
fillment; Harmony existsin diversity; Rest and activity are
the steps of progress.

Grade 12: Introduction to 24 academic disciplines inter-
connected and made relevant to the students’ experience
through the application of SCI.

The Science of Creative Intelligence curriculum thus
provides aframework of natural lawsthat help studentsin-
terrelate the subjects they study and connect them to their own
lives. Teachersin schools where SCI is taught comment on
the students’ enthusiasm for these concepts and facility in us-
ing them both in and out of the classroom.

The unified field based methods and curriculum outlined
above are quite ssimple; yet experience has shown that their
effect on both student and teacher is profound. Maharishi
summarizes how this approach to education, which connects
the part to the whole and the whol e to the student’s Self, has
several advantages that contribute to academic success and
personal satisfaction:

1. The students get the total picture of knowledge. Spon-
taneously they maintain broad awareness when they are fo-
cusing sharply in one area. This growth of the ability to
maintain the whole while attending to the part culturesideal
citizenship, the ability to fulfill individua interests with-
out losing sight of the interest of the whole society.

2. When every wave of knowledge gained is connected with
the Self, that knowledge becomes aliving reality of daily
life. It develops one's feeling of being familiar and intim-
ate with everything and everyone, so that no sphere of
life remains strange to the students. This growth of self-con-
fidence and self-sufficiency creates a balanced and inte-
grated personality.

3. Every discipline becomes a means to develop the cre-
ative potential of the conscious mind, to enliven the Self.
Whatever the students study, in the process of gaining
specific knowledge of different subjects, they grow in the
awareness that the center of all knowledgeis present within
themselves. Thismeansthat if they study 30 different dis-
ciplines, then 30 times the Self is connected with the dis-
cipline, and with this, al the knowledge remainsintimately
connected with the knower.

4. Since the Self is the unified field of al the laws of na-
ture, the intellect becomes more and more surcharged with
the totality of knowledge. The conscious mind becomes
fully alert and lively in creative intelligence, more famil-
iar with thetotal potential of natural law. Theresult isthat
the students become capabl e of meeting successfully with
any situation. Their thoughts will always be evolutionary
and positive and they will not make mistakes. They will not
pollute the environment. Their behavior will beideal. (Per-
sonal communication, July 26, 1983)

THE ENDPOINT OF EDUCATIONAL DEVELOP-
MENT: UNITY CONSCIOUSNESS—The ultimate goal
of Maharishi’sintegrated approach to education isto develop



students and teachersto the highest level of consciousness,
to full enlightenment, and through this process of develop-
ment to create an ideal society. Maharishi (1977) describes
enlightenment as the total awakening of human conscious-
ness, a psychophysiological state of perfect mind-body in-
tegration and balance. The depth and power of knowledge
conferred by this state of consciousness raise the individ-
ual to heights of mastery and bliss that have rarely been
known in modern times. In the state of enlightenment the
knower, known, and process of knowing are experienced as
one unified wholeness—as pure knowledge. In the state of
pure knowledge the knower perceives the transcendental
reality of the known and experiences it as his own con-
sciousness. One sees therose; but at that level of awaken-
ing what dominates perception is not the difference be-
tween the rose and the viewer, but the sameness at the basis
of therose and the viewer (Maharishi Ayur-Veda, in press).
Established in that fully awakened state of unity, one cog-
nizesall the diverse laws of nature—those giving riseto the
rose, to the knower, to the whole universe—as the dynam-
ics of one’'s own consciousness. Maharishi comments on the
value of such holistic awareness:

Here, in this state of transcendental consciousness, intel-
ligence finds the source of all divergence. . . . If we want
to control at will all thelaws of nature engaged in the cre-
ative process, we had better sit at that level where the to-
tal potential of natural law isavailable. From there, within
ourselves, we command all the diverging values of natural
law. Once we have command over the laws of nature,
everything will go well in the direction of evolution.
(Maharishi Ayur-Veda, in press)

How can we know that such alevel of mastery and im-
mense organizing power will always be directed towards
good, towards progress? Maharishi explainsthat within the
unified field al the laws of nature are unfolding in perfect
sequence, forming the basis for the orderly display of nat-
ural law intheinfinite variety of the universe. When thein-
dividua’s awarenessisidentified with these dynamics of the
unified field one'sthought and action will always support life,
spontaneoudly expressing the creativity and orderliness of nat-
ural law (Maharishi Mahesh Yogi, 1986, p. 32).

Maharishi (1977) a so describes the characteristics of a
society in which the people arerising to higher states of con-
sciousness. He emphasizes that this description is not merely
a projection of hope or good will, but is based on ancient
Vedic knowledge, observed results, and scientific validation:

Society . . . will be characterized by the devel opment of
self-sufficiency leading to invincibility in a natural state
of balance and orderliness. In this state, all activity will be
supported by the laws of nature. Trends of life in society
will spontaneously remain positive, progressive, and ful-
filling. Negative tendencies of sickness, crime, and other
weakening habitswill naturally fall off, saving national en-
ergy and resources to structure the steps of fulfilling
progress. Accidents, conflicts, and rivalries will disap-
pear; morals and virtues will grow freely; and pure con-
sciousness will guide the destiny of society for al good to
everyone. In this environment of harmony and progress,

community leaderswill spontaneously make right decisions
and steer the course of society in aright direction. Society
will grow inits ability to give maximum to, and take max-
imum from, neighboring societies. Every community will
become ajoy to every other community. Harmony and hap-
piness will naturally prevail everywhere. (p. 59)

Maharishi founded unified field based education as the
most practical and effective way to advance toward this
highest state of individual and social development.

4. VALIDATION OF THE SUCCESS OF UNIFIED FIELD
BASED EDUCATION: RESULTS OF SCIENTIFIC
RESEARCH AND APPLICATIONS OF THE
MAHARISHI TECHNOLOGY OF THE
UNIFIED FIELD IN EDUCATION

A wide range of research has documented the effective-
ness of the Maharishi Unified Field Based Integrated Sys-
tem of Education. Thisresearch gives compelling evidence
that the Maharishi Technology of the Unified Field, when
added to the academic day of any school or university, can
create academic excellence and ahigh quality of lifefor the
students and teachers and can promote positive trendsin the
whole society.

The research studies on unified field based education fall
into three groups. Thefirst group of studies evaluates the ef-
fect of practice of the Transcendental M editation technique
among elementary, high school, and college students who be-
gan the practice asindividual sindependent of aformal aca-
demic program. A second group of studies investigates the
effect of a class of students beginning the TM program as
an additional part of their curriculum, including the study of
the Science of Creative Intelligence (SCI) (Maharishi Ma-
hesh Yogi, 1972).

Finally, a number of studies have been performed on a
model educational system that implements unified field
based education throughout the ingtitution at the elementary,
secondary, and post-secondary levels—Maharishi Interna-
tional University (MIU) and Maharishi School of the Age of
Enlightenment (MSAE) in Fairfield, lowa, offering educa-
tion for kindergarten through grade 12 on the MU campus.
These institutions were founded by Maharishi to fulfill the
highest goals of education. They add to the traditional study
of the academic disciplines the twice-daily practice of the
Maharishi Technology of the Unified Field by everyone on
campus—students, faculty, and administrators. The acade-
mic and professional attainments of the students and grad-
uates, their own enthusiasm for their education, and the
comments of visiting evaluators and educators attest to the
extraordinary effectiveness of these institutions.

EFFECTS OF THE TRANSCENDENTAL MEDITA-
TION PROGRAM ON INDIVIDUAL STUDENTS*—
Many studies of the effects of the Transcendental Medita-

6 Recent neuroscience research indicates that these holistic benefits can be
understood as the expression of the systematic development of total brain

Continued on next page...
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TABLE 1

IMPROVEMENTSIN COGNITIVE, AFFECTIVE, AND PHYSIOLOGICAL
STUDENT ENTRY CHARACTERISTICS THROUGH
THE MAHARISHI TECHNOLOGY OF THE UNIFIED FIELD

Cognitive

Affective

Physiological

* Increased alertness (1, 2)
* Improved memory (3)
* Increased fluid intelligence (4-7)

anxiety (20-23)
* Increased field independence (5, 8)

* Improved self-concept (14-16)
* Increased self-actualization (17-19)

* Reduced depression, neuroticism, and

* Increased restful aertness
—reduced breath rate (25, 26)
—increased EEG coherence (27-29)

* Reduced stress hormone (30-32)

» More adaptive responseto stress (33, 34)

 Reduced aggression and dominance (24)

* Increased creativity (6, 9)

* Increased tolerance (6, 24)

* Improved reasoning ability (10, 11)

* Increased academic achievement (12, 13)

» Reduced hypertension and hypercholes-
terolemia (35, 36)

References For Table:

. Appelle & Oswald, 1974

. Holt, Caruso, & Riley, 1978

. Miskiman, 1976

. Aron, Orme-Johnson, & Brubaker, 1981

. Dillbeck, Assimakis, Raimondi, Orme-Johnson, & Rowe,
1986

. Shecter, 1978

. Tjoa, 1975

. Pelletier, 1974

. Travis, 1979

10. Dillbeck, Orme-Johnson, & Wallace, 1981

11. S. Nidich, 1976

12. Kember, 1985

13. Kory & Hufnagel, 1976

14. Hanley & Spates, 1978

15. Nystul & Garde, 1977

16. Turnbull & Norris, 1982

17. Berg & Mulder, 1976

18. S. Nidich, Seeman, & Dreskin, 1973

19. Seeman, S. Nidich, & Banta, 1972
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20. Dillbeck, 1977

21. Eppley, Abrams, & Shear, 1984

22. Ferguson & Gowan, 1976

23. Shapiro, 1975

24. Fehr, Nerstheimer, & Torber, 1976

25. Wallace, Benson, & Wilson, 1971

26. Dillbeck & Orme-Johnson, 1987

27. Dillbeck & Bronson, 1981

28. Levine, 1976

29. Orme-Johnson, Wallace, Dillbeck, Alexander,
& Ball, in press

30. Jevning, Wilson, & Davidson, 1978

31. Jevning, Wilson, & Smith, 1978

32. Subrahmanyam & Porkodi, 1980

33. Orme-Johnson, 1973

34. Warshal, 1980

35. Blackwell, Hanenson, Bloomfield, Magenheim,
S. Nidich, & Gartside, 1975

36. Cooper & Aygen, 1979

tion program have used secondary and college students as
subjects. These studies verify that the cognitive, affective,
and physiological characteristics of the student that contribute
to effective learning are enriched as the result of practice of
the TM technique.

Educational research has shown that al ertness, memory;,
intelligence, field independence, and abstract reasoning

Continued from previous page. ..

functioning through the Transcendental Meditation program. Please refer
to Consciousness-Based Education for Total Development of the Brain in
contrast to Existing Education which Partially Develops the Brain: Sum-
mary of Scientific Research (Vlodrop, The Netherlands: Maharishi Vedic
University Press, 2000).

ability are associated with improved academic performance
(Anderson, Spiro, & Montague, 1977; Good-enough, 1976;
Saltz, 1971). Similarly, the affective characteristics of high
self-esteem and emotional stability contribute significantly
to classroom performance (e.g., Eriksen, 1974). These cog-
nitive and affective qualities also have physiological corre-
lates, such as flexibility and stability (resistance to stress),
which are crucial to effective learning. Educational re-
searchers have found that students' cognitive and affective
entry characteristics noted above account for 75 percent of
their outcomes on academic achievement measures, while
the quality of instruction accounts for only 25 percent (B.
Bloom, 1976).



The ability of the Transcendental Meditation program to
foster systematic improvement in these characteristics of the
student is highly significant for improving the success of
schools and universities. All of these major characteristics
that contribute to successful learning have been found to in-
crease among studentswho learn the TM program. Thisin-
cludes improvements in alertness, intelligence, memory,
field independence, self-concept, emotiona stability, greater
physiological resistance to stress, aswell asimproved aca
demic achievement. Table 1 liststhe mgjor findings and re-
search references in each of these areas, demonstrating the
beneficial influence of students' regular practice of the TM
technique.

The results of the Transcendental Meditation program
when used by students with special educational problems
have also been promising. Among children with learning
problems who begin the TM technique, improved self-re-
gard and decreased general anxiety, test anxiety, and school
dislike have been found in contrast to control students
(Jackson, 1977; Overbeck & Tonnies, 1975). Mentally re-
tarded children who are taught the TM technique also show
reduced behavior problems (Eyerman, 1981; Wood, 1981).

Reductions in drug and alcohol use are also found
among high school and college studentswho begin the TM
program, asindicated by both retrospective surveys (Shéfii,
Lavely, & Jaffe, 1974, 1975) and prospective longitudinal
studies (Katz, 1976; Lazar, Farwell, & Farrow, 1976; S. Ni-
dich, 1980). Similar benefits have been found in longitudinal
studies of students and other young people who volunteer
to learn the TM program in drug abuse treatment centers,
in contrast to their previous history and the results of other
treatments (Brautigam, 1976; Schenkluhn & Geidler, 1976).

EFFECTS OF IMPLEMENTING UNIFIED FIELD
BASED EDUCATION IN THE CLASSROOM—Several
studies have been performed on the implementation of the
Transcendental Meditation program as part of aclassin the
Science of Creative Intelligence. The findings of these stud-
ies are consistent with those in studies of students who be-
ginthe TM program outside the schoal. Levin (1976) found
nine-month longitudinal increasesin self-concept and im-
proved relations with family members among those learn-
ing the TM program as part of an SCI class, in contrast to
controlsin a psychology self-devel opment class. Kory and
Hufnagel (1976) evaluated the effects of studentslearning
the TM technique as part of a one-semester SCI coursein
three high schools, in comparison to control groups taking
psychology courses. Although sample sizes were small,
meditating SCI studentsin two of the three schools displayed
significant decreasesin state and trait anxiety and increases
in grade point average during the period of the course.

In two studies, the relative effects of the intellectual
and experiential components of the SCI course were eval-
uated. In thefirst of these, Shecter (1978) randomly assigned
high school studentsin Ontario to groups involved only in
the classroom component of the SCI course, only the lab-

oratory component (TM technique), or both; another group
served as a no-treatment control. Both groups learning the
TM technique, when compared to the other two groups,
showed an increase over the 14-week coursein fluid intel-
ligence, creativity, energy level, innovation, self-esteem,
and tolerance, and decreased anxiety and conformity. In a
similar study by S. Nidich (1980, 1982), college students tak-
ing acoursein the Science of Creative Intelligence who also
began the practice of the TM program displayed decreased
anxiety and decreased drug and alcohol use, in contrast to
control studentswithin the classwho did not learn the prac-
tice and to studentsin other classes.

These studiesindicate that it is the experience provided
by the Transcendental Meditation technique that is respon-
siblefor the improvementsin physiological, psychological,
and behavioral functioning among the students. One of the
values of the classin the Science of Creative Intelligenceis
that it helps the students to understand the principles by which
these improvementsin their lives take place, thereby help-
ing to ensure their regular practice of the TM technique
and long-term devel opment of higher states of consciousness.

Two studies applied Transcendental Meditation with-
out the SCI component in a class setting. Thefirst of these
involved teaching the TM program to aclass of high school
studentsin avillagein India; experimental subjects showed
an improvement in reading comprehension, memory, and
concentration in contrast to control classes (Natargj & Rad-
hamani, 1975). In another study, in England, 20 studentsin
an M.Sc. program were randomly assigned to learn the TM
program or not to learn immediately. The group learning the
technique showed improved grade point average the fol-
lowing semester in contrast to control subjects (Kember,
1985).

EFFECTS OF SCHOOL-WIDE IMPLEMENTATION
OF UNIFIED FIELD BASED EDUCATION—Maharishi
International University and Maharishi School of the Age of
Enlightenment were founded as a model university and
school making use of unified field based education through-
out the institutions. A number of research studies and eval-
uations have monitored the results of the MIU educational
system. At the college level, cross-sectiona studiesindicate
that MIU students score higher than controls or norms on
scales of self-actualization (Orme-Johnson & Duck, 1976),
and show higher levels of moral reasoning on Kohlberg's
scale (S. Nidich, 1976) and greater psychological stability
(Brown, 1976/1977). One interesting feature of the last
study wasthat M1U students displayed a unique combination
of traits not found at either large universities or private col-
leges: a higher intellectual and scientific orientation along
with a greater respect for traditional religious values. In
comparison with studentsin other distinctive private colleges
in lowa, MIU students reported a stronger academic at-
mosphere outside of the classroom, and greater personal de-
velopment since matriculation (Baer, S. Nidich, & Abrams,
in press).
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Longitudinal studies of MIU undergraduates over four
years have demonstrated fluid intelligence increases, in
contrast to no change in normative trends (Aron, Orme-John-
son, & Brubaker, 1981; Dillbeck, Assimakis, Raimondi,
Orme-Johnson, & Rowe, 1986), increased field independ-
ence (Dillbeck et al., 1986), and increased social maturity
and psychological health as indicated by personality tests
(Aron et al., 1981).

Longitudinal studies over shorter periods of the M1U cur-
riculum indicate that students who learn the TM-Sidhi pro-
gram, compared with matched MU students who have not
yet learned this advanced practice, show significantly in-
creased abstract learning ability (concept learning), in-
creased flexihility of the central nervous system (faster re-
covery of the paired Hoffman reflex), and increased
orderliness of brain functioning as indicated by EEG co-
herencein frontal brain areas (Dillbeck, Orme-Johnson, &
Wallace, 1981; Orme-Johnson, Wallace, Dillbeck, Alexan-
der, & Ball, in press; Wallace, Mills, Orme-Johnson, Dill-
beck, & Jacobe, 1983). These cognitive and neurophysio-
logical devel opments occur together as an integrated whole
(Dillbeck et al., 1981), and higher levels of thesetraits pre-
dict higher academic performance (Wallace, Orme-Johnson,
Mills, & Dillbeck, 1984).

Maharishi School of the Age of Enlightenment was
founded in 1974 and currently enrolls almost 500 students
from kindergarten through grade 12. At Maharishi School
the beneficial effects of students learning the Maharishi
Technology of the Unified Field at an early age are evident
inall areas of their lives, cognitive, affective, and behavioral.

Studies using Piagetian cognitive tasks to assess the
pattern of cognitive development among Maharishi School
students, in comparison with nonmeditating students at
other schools, have found consistently positiveresults. The
concept of “conservation” in Piaget’s theory of cognitive de-
velopment is adefining characteristic of amajor transition
in childhood to a higher stage of cognitive development.
Conservation refersto the ability to identify propertiesthat
areinvariant under transformation, and success on measures
of conservation indicates that the thinking process is less
bound by sensory perceptions (Piaget & Inhelder, 1969). For
example, before a certain age, when achild watchesthe wa-
ter from a wide beaker being poured into a tall, narrow
beaker and thus rising to a higher level, he does not “con-
serve’ the quantity of liquid and thinksthat thereis more wa-
ter in thetaller glass. The conservation of various qualities
is established sequentially over along period of time; con-
servation of number isfound at ages 5-6, conservation of
liquid quantity at ages 7-8, conservation of weight at ages
9-10, and not until ages 11-12 is conservation of volume
found (Piaget & Inhelder, 1969).

In the first study of conservation among children par-
ticipating inthe TM program, students at Maharishi School
and meditating children from the Cambridge, M assachusetts,
area were compared with nonmeditating children from a

Cambridge school (Alexander, Kurth, Travis, Warner, &
Alexander, in press). The mean conservation score of the
meditating and Maharishi School children was significantly
higher than that of the control children, statistically con-
trolling for differencesin age, gender, grade, and parental so-
cioeconomic status (SES). This finding was replicated in a
second study (Warner, 1986). In the later study, one-third of
the students in grades K—5 at Maharishi School were ran-
domly selected, and matched with children from other
schools. Children were sequentially given tasks of conser-
vation of volume, weight, substance, and number, each of
which involved three different transformations. The Maha-
rishi School children again displayed asignificantly higher
conservation score than control subjects, covarying for age,
education, gender, and parental SES. These studiesindicate
that children who practice the Transcendental Meditation
technique show more rapid cognitive development.

On atest of creativity, the high school students from
Maharishi School displayed significantly higher performance
than control subjects taken at random from the normative data
bank of thetest (Zanath, 1985). Thisfinding isaso consis-
tent with the conclusion that students practicing the Tran-
scendental Meditation technique show a more advanced
pattern of cognitive development than their peers.

Asaresult of therapid cognitive development of students
at Maharishi School, the level of academic achievement
has been extremely high despite the fact that the school
maintainsaliberal admissions policy. Studies have compared
each grade at Maharishi School against national norms for
entire grades on the lowa Tests of Basic Skills (ITBS) (ad-
ministered to grades K—8) and the lowa Tests of Educational
Development (ITED) (grades 9-12). The comparisons re-
peatedly show alarge majority of Maharishi School classes
to be in the top five percent nationally, with many classes,
particularly in the upper grades, in the top one percent.
Longitudinal research also indicates that students at Maha-
rishi School significantly increase in percentile level onthe
ITBSand ITED tests over the course of one school year (S.
Nidich & R. Nidich, 1986; S. Nidich, R. Nidich, & Rainforth,
1986).

The quality of Maharishi School appears exceptionally
highin the affective and behavioral aswell asthe cognitive
domain. Using Harvard's interview assessment form, high
school classes at Maharishi School were found to have a
moral atmosphere that was significantly better on severa sub-
scalesthan two “ participatory democracy” schools designed
specifically to improve moral atmosphere (R. Nidich & S.
Nidich, 1985). Maharishi School students showed statisti-
caly significant differences on the categories of pro-social
behavior by self and pro-social behavior by others than ei-
ther of the two comparison schools. This means that al-
though the perceived socia norms for right and wrong be-
havior were comparable at Maharishi School and the
participatory democratic schools, a higher proportion of
high school students at Maharishi School reported that their
own and others’ behavior was actually consistent with these



norms. Maharishi School students also reported a signifi-
cantly higher moral atmosphere than they experienced at
their previous schools, whether the prior school was private
or public. Finaly, the moral atmosphere responses of the stu-
dentsregarding themselves were significantly correlated with
teachers' ratings of actual pro-social behavior, indicating that
student responses were accurate.

INTERVIEWS WITH TEACHERS AT MAHARISHI
SCHOOL OF THEAGE OF ENLIGHTENMENT—Inthis
section we report previously unpublished results of recent
interviews with seven teachers of Maharishi School of the
Age of Enlightenment, each of whom had extensive previ-
ous teaching experience. Thisinformation was gathered in
order to give a more detailed and concrete picture of the
process of teaching at Maharishi School and also to stim-
ulate further educational research. Although each teacher re-
ported details that were unique, a number of common fea-
tures emerged as distinctive of Maharishi School students
that were consistently reported by almost all teachers. These
can be organized under the categories of affective, cogni-
tive, and physiological characteristics.

The teachers most strongly emphasized the affective
qualities of Maharishi School students. The most common
characteristic reported by all teacherswasthat the students
are more kind—gentle, sensitive to others, and happy—than
students they have previously taught who do not practicethe
Transcendental Meditation program. Asaresult, teachersre-
ported, mean or cruel behavior and comments were almost
entirely absent. Similarly, although Maharishi School stu-
dents have groups of favorite friends, they tend not to form
cliques that exclude other students.

The most experienced of the teachers (27 years teach-
ing) noted that the students are uniquein their ability toin-
tegrate knowledge with their lives. They also are flexible
enough to quickly change behaviors and patterns of inter-
action that are pointed out as not appropriate, and continu-
ally progressto perform beyond their previous limitations.
Also commonly reported was the fact that students at Maha-
rishi School have a quality of inner strength and self-con-
fidence that makes them bold in expressing their thoughts
and questions. Teachers reported that these affective qual-
itieswere the foundation for the high level of curiosity and
vitality expressed in the classroom. Several teachers noted
that despite awide diversity of abilities, interests, and per-
sonalitiesin the classroom, there was afeeling of harmony
or “coherence” that alowed each student to more fully
contribute to the classroom activity aswell asto gain from
it. Teachers a so stated that classroom harmony allowed the
studentsto work together in groups remarkably effectively.

In the cognitive domain, most teachers reported that
the students at Maharishi School are very active learners;
they were pictured as perceptive, aert, creative, and receptive
to knowledge. They were described as asking many more
questions than other students; given the opportunity, Maha-
rishi School students greatly enjoy exploring atopic under

the guidance of the teacher. Students were said to participate
much more fully in the learning process; for example, in a
mathematics class, students enjoy developing alternative
ways to solve a problem, with many volunteering more di-
rect solutionsin addition to that offered by the teacher. It was
noted that even those who were not the best students were
never dull but alwaysvery alert. Students were described as
being less egocentric than isnormal for children of their age;
thisis consistent with the studies of cognitive development
prevously mentioned, since reduced egocentricity is one
characteristic of higher development.

Several teachers also noted that their Maharishi School
students were very intuitive aswell asintellectualy capable.
Teachers mentioned that the children, even at avery young
age, seem to have “an inner wisdom about life” that helps
them locate the essence of an intellectual problem and relate
the knowledge to their lives. Teachers stated also that stu-
dents enjoy connecting the items of learning with the whole-
ness of the discipline through the Science of Creative In-
telligence. Finally, on the physiological level, teachers
consistently reported that the Maharishi School children
were very energetic, also contributing to amore active level
of classroom interaction.

Teachers at Maharishi School of the Age of Enlighten-
ment also reported that since they have begun the TM pro-
gram many qualitiesin their own livesthat contribute to ef-
fective teaching have improved. Health-related improvements
include experiencing more restfulness and greater energy.
Teachers aso noted the affective changes of greater pa-
tience, calmness, and flexibility, the ability to establish
deeper relationships with the students, and increased inner
happiness. The consequence of these changes wasto provide
the students with a more positive and comfortable learning
environment. Among the cognitive devel opments reported
personally by the teachers were increased awareness, greater
ability to focus, increased creativity, and a broader per-
spective. They reported that the devel opment of these qual-
ities enabled them to more easily respond to the individual
needs of the students, to better appreciate students' points of
view, and to talk to them on their level. The teachers also re-
port that they are more confident and successful in follow-
ing their intuition about the directions to take in the class-
room. One outstanding teacher with over 25 years of
experience said that after learning the TM technique her ex-
tensive knowledge of teaching skills became more inte-
grated with her classroom experience, so that she could
more successfully apply the right knowledge at theright time.

When everyone in a school practices the Maharishi
Technology of the Unified Field, an environment is produced
that is uniquely effective in fostering personal growth and
academic achievement. In regard to their own careers, the
school faculty members expressed great excitement and
satisfaction in teaching at Maharishi School; one teacher re-
ported that in the process of teaching at Maharishi School,
“| feel asthough I’ m getting the education | always wanted.”
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TABLE 2

FACTORS OF STUDENT AND TEACHER DEVELOPMENT
THROUGH UNIFIED FIELD BASED EDUCATION
CONTRIBUTING TO SUCCESSFUL LEARNING

Student Classroom Teacher
Physiologica e Energy * Active class * Energy
® Calmness interaction * Camness
Cognitive o Alertness o E T R
Student po
* Receptivity - | t ® Appreciation
S e VOV ST 1 of others
i in learning viewpoint
* Crestivity process ® Creativity
Affective | e Sensitivity o Harmony * Flexibility
e Confidence ;E?C%ﬂ';l’gse * Patience
* Happiness L * Happiness
* Flexibility teacher * Empathy
relationship

The categories of cognitive, affective, and physiological
development reported by Maharishi School teachers for
themselves, their students, and the classroom are charted in
Table 2. Thistable provides amodel to explain how unified
field based education stimulates the holistic devel opment of
student and teacher, and in so doing contributes directly to
amoreideal classroom environment.

COMMENTS ON UNIFIED FIELD BASED EDU-
CATIONAL INSTITUTIONSBY STUDENTS, TEACH-
ERS, ADMINISTRATORS, AND VISITORS—Thissection
reports impressions of students, teachers, and educational
admini-strators on the results of implementing unified field
based education at MU, Maharishi School, and el sewhere.

Kristel Bach-McQueen, a psychology major at MIU,
notes:

Before | cameto MIU | was interested only in literature.
| considered every science beyond me. After thefirst year
| wasinspired to choose psychology as my major. Now |
find that even statistics is fascinating. MIU has truly ex-
panded my vision of what a college education should
be—and of what | can be.

Samuel Boothby, an MIU alumnusand Ed.D. Candidate
at the Harvard University Graduate School of Education,
writes:

My education a MIU was an excellent preparation for grad-
uate studies. The knowledge that was presented was the
most fundamental and significant for my field. Most im-
portantly, because the knowledge was presented in terms
of my own experience, | don’t have to go back to my
notes when | need the knowl-edge—it’'s a part of me.

June Aherne, science teacher at Maharishi School in
Fairfield, interviewed shortly after 25 studentsin the School
received top awardsin the state sciencefairsin 1987, stated:

| find that these children have an extraordinary feeling
for how nature works. | barely had to helpthem at dl in their
projectsfor thefair. They had aclear vision of where they
were going and what they were looking for. I’ ve never had
students with this kind of afeeling for science.

Dr. Norman Brust, former Superintendant of Schoolsin
a St. Louis school district and Principal of Garfield School
in St. Louis, remarks:

At Maharishi School what is most extraordinary is the
creative attitude of parents, teachers, and students towards
every aspect of activity. This, and the harmonious rela-
tionships among everyone, al come together to make the
kind of environment where learning can really take place.
| encourage all public school administrators to explore
the implications of this approach for public education.

Dr. Louis Albert, Director of Specia Projects for the
American Association for Higher Education, commented:

Asavisitor to MIU, | have been impressed with the growth
of the students. They go through a remarkable transform-
ation. Oneisforced to ask, “How do students get to be this
way?’ MIU provides arich traditional academic program
like other schoals, but what makes the difference at MIU
isthe unified field based approach.

Based on the success of Maharishi International Uni-
versity and Maharishi School of the Age of Enlightenment
in Fairfield, the Maharishi Technology of the Unified Field
has been introduced on elementary, secondary, and post-sec-
ondary levels of education to many thousands of studentsin
over 20 countries, including Australia, Brazil, Denmark,
the Dominican Republic, Great Britain, India, Kenya, Ko-
rea, the Netherlands, Norway, the Philippines, Puerto Rico,
Taiwan, and Thailand.

Mrs. Y.G. Parthasarathy, the Director of Padma Seshadri
Bala Bhavan Senior Secondary School in Madras, India,
where all 5,000 students and teachers have been practicing
the Maharishi Technology of the Unified Field since 1980,
reports:

When | heard that the TM technique improved alertness,
memory, and concentration in students, and that it would
improvetheir performancein classes, | decided that all my
students and teachers should learn. Right away | noticed
that discipline improved tremendously in all classes, and
the students seemed brighter and happier. Then the results
on their public exams showed they scored in thetop 10 per-
cent of the nation. More studentsin the upper grades of our
school have achieved national academic honors than any
other non-governmental school in India. . . . Also the prob-
lemswe used to have with our staff have just cleared up nat-
urally. Negative influences are just neutralized by the pos-
itivity in the whole school atmosphere.

SOCIOLOGICAL EFFECTS OF SCHOOL-WIDE IM-
PLEMENTATION OF UNIFIED FIELD BASED EDU-
CATION—One of the primary goals of every educational



system is to create a positive influence on the society that
it serves. As noted in the beginning of this article, because
educational systemsdo not fully develop the knower, their
positive influence on the environment is at best limited, as
reflected in the troubled state of societiesin all parts of the
world.

With the implementation of unified field based educa-
tion, however, a school or university can generate an im-
mediate and measurabl e positive impact upon the quality of
life of the entire society. Moreover, the range of influence
of the educational institution is limited only by its size; a
school or university with more than 7,000 students could im-
prove the quality of life of the entire world, laying the
foundation for world peace.

Thebasis of thisbold assertion isaprinciple that hasre-
peatedly been demonstrated by scientific research: agroup
equal in sizeto the square root of one percent of asociety’s
population practicing the Transcendental Meditation and
TM-Sidhi program together in one place generates an in-
fluence of coherence in the collective consciousness, im-
mediately neutralizing stress and negative tendencies in
the whole society (Dillbeck, Cavanaugh, Glenn, Orme-
Johnson, & Mittlefehldt, 1987). Coherence in collective
consciousness can be operationally defined in terms of im-
proved quality of lifeindicators, such asreduced crime, ac-
cidents, and violence, and improved economic and health
trends. This holistic improvement in the quality of lifeis
known as the Maharishi Effect in honor of the founder of
the Transcendental Meditation and TM-Sidhi program (Bor-
land & Landrith, 1976).

Many studies have documented the Maharishi Eflect on
the city, state or provincia, nationa, and global scalesin the
past 12 years. These studies include time-series analyses of
the effect of over 1600 participants in the Maharishi Tech-
nology of the Unified Field at Maharishi International Uni-
versity (the square root of one percent of the U.S. popula-
tion) on the quality of life of the United States as awhole,
and similar results in other countries (Burgmans, Burgt,
Langenkamp, & Verstegen, in press; Dillbeck et al., 1987,
Dillbeck, Larimore, & Wallace, in press; Lanford, Dixon,
& Reeks, 1984: Orme-Johnson, Alexander, Davies, Chan-
dier, & Larimore, in press). During three periods when the
number of participantsin the technology at MIU and at other
locations exceeded or approached 7,000—the square root
of one percent of the world's popul ation—time series an-
alysis showed reduced international conflicts and improved
economic indices worldwide (Orme-Johnson & Dillbeck,
1987b). A detailed review of these studies and the princi-
ples underlying this effect can be found in Orme-Johnson
and Dillbeck (1987a).

The mechanism proposed by Maharishi to explain this
effect isthat when large groups of participantsin the Maha-
rishi Technology of the Unified Field experience the unified
field of all the laws of nature, afield effect is generated that
spreads coherence through the entire society. As aresult of

this effect, the thoughts and actions of everyone in the so-
ciety begin to be more in accordance with the full range of
the laws of nature availablein the unified field. As aresullt,
the behavior of citizens begins to promote progress and
harmony in society rather than stress and conflict (Maharishi
Mahesh Yogi, 1986, pp. 94-101).

Through the Maharishi Effect, it is possible for any ed-
ucationa ingtitution to immediately have aprofoundly holis-
tic and positive influence on the entire society and nation
through the group practice of the Transcendental Meditation
and TM-Sidhi program. Maharishi Mahesh Yogi isnow es-
tablishing in India an educational institution of over 7,000
students and faculty collectively practicing the Maharishi
Technology of the Unified Field to create a permanent in-
fluence of coherencein world consciousness and thereby es-
tablish alasting state of world peace. Any school or college
of comparable size hasthe potential to magnify this same ef-
fect by creating asimilar large group of students collectively
practicing this technology at the beginning and end of the
school day.

Unified field based education hasthusraised the dignity
of educational institutions so that students and teachers,
even asthey are unfolding their own inner potential and cre-
ating a dynamic and positive school environment, are also
immediately improving the quality of life of the entire so-
ciety and contributing to world peace.

5. MEETING CURRENT
EDUCATIONAL CHALLENGES

The purpose of this section is to suggest how use of the
Maharishi Technology of the Unified Field solveswidely rec-
ognized problems in education today. When students and
teachers are more comprehensivein their thinking, more en-
gaged in learning, and more fulfilled in their achievements,
many of the current concernsin education are naturally re-
solved. In this section educationa problemsidentified in the
areas of curriculum, students, and teachers are expressed in
guotations from contemporary educators. The solutions pre-
sented here are based on the research, educational outcomes,
and experience with Maharishi’s unified field based educa-
tion.

Universitiesand schoolsare not providing a coherent cur-
riculum:

The absence of arationale for the mgjor [field of study] be-
comes transparent in college catal ogues where the essen-
tial message embedded in the fancy proseis: pick eight of
thefollowing. And “thefollowing” might literally be over
a hundred courses, al served up as equals. The chairman
of the Committee on Economic Education for the Ameri-
can Economic Association, in aletter to AAC, recently ad-
mitted that . . . it isunlikely, whatever the major or insti-
tution, that the average graduating senior “has any integrated
sense of hismajor disciplineand itslinksto other fields of
inquiry.” (Association of American Colleges, 1985, p. 2)

The fundamental element that provides meaning and co-



herence to a curriculum is the consciousness of the student.
Even though courses may be offered to the students in a
planned sequence and main themes brought out to integrate
different disciplines, the potent and enriching ideas of these
coursesremain in the books or in the minds of the professors
when the students' thinking is not clear, profound, and inte-
grative. The more expanded their awareness, the more eas-
ily they can comprehend fundamental principles, make pro-
found connections, and bring a clear sense of values to
whatever they study. Breadth of vision, depth of insight, a
fruitful imagination—these directly contribute to the student’s
ability to experience knowledge as an integrated whole.

With the experience of deeper levels of consciousness
students and faculty feel more “at home” with the laws of
nature; their understanding of their subjects becomes more
subtle and expanded. Eventually they become aware of the
unity of all knowledge within their own consciousness.
Unified field based education thus gives anew basisfor cur-
riculum integrity: the common ground of student and sub-
ject matter, experienced asthe simplest form of the students
awareness. With fully awakened and unbounded compre-
hension, students fully appreciate and integrate the differ-
ent fields of knowledge.

Specialization and professional training result in frag-
mentation of knowledge:

Majors have deflected attention from the serious business
of creating an intellectual environment that makes a cen-
tral concern the quest for the powers of informed judgement
and for the dual capacities of appreciation and criticism. .
.. [Mgjors have] been proliferating, especialy in the vo-
cational and technical fields, where the appeal of jobs has
blinded institutions and students to the ephemeral nature of
much that is contained in the new magjors. In the meantime,
students are being short-changed, denied the intellectual ex-
periencesthat will enable them to comprehend their world
and to livein it freely, courageously, happily, and respon-
sibly. (Association of American Colleges, 1985, p. 27)

To become an expert in ahighly complex society one has
to specialize. Unfortunately, specialization has required
sacrificing knowledge of the breadth of human experience
to gain depth and command of one limited area. Until now
there has been no practical way to expand one’s know-
ledge of thewhole of lifewhile oneis specializing in apart
of life.

Transcendental consciousness is the experience of the
unified basis of all the laws of nature. When oneis stationed
at thislevel of unbounded awareness, successin lifeis not
restricted to isolated areas of knowledge and activity; all
thoughts and actions are spontaneoudly upheld by the totality
of natural law. Students participating in unified field based
education continue their training as expert professionalsin
afocused area while they are growing in wisdom and en-
joyment of the wholeness of life. They respond to the chang-
ing demands of the environment more creatively, growing
in the ability to make right decisionsin the entire sphere of
their activity, not just in the area of their expertise.

Institutions lack a common purpose to unify their pro-
grams and give direction to their decisions:

Isit possiblefor administrators, faculty, and studentswith
their separate interests to agree on a vital mission for un-
dergraduate education? Can the curriculum serve individ-
ual interestswhile providing a coherent view of the human
conditions? . . . Above all, can the liberal and useful arts
be blended during college, as they must inevitably be
blended during life? (Boyer, 1987, p. 19)

A high schooal, to be effective, must have a clear and vital
mission. Students, teachers, administrators, and parents
at the institution should have a shared vision of what, to-
gether, they are trying to accomplish. But isit possible to
serve all students and also find acoherent purpose for our
schools? (Boyer, 1983, p. 58)

The knowledge of the full potential of life and the tech-
nology to achieve this potential give anew purpose to edu-
cation: to raise every student and teacher to enlightenment,
the fully developed state of human life, and thereby estab-
lish acreative and peaceful society. This purpose embraces
and fulfills all other educational aims. With the growth of
higher states of consciousness through the Maharishi Tech-
nology of the Unified Field, students and teachers grow to-
ward the full expression of their creative intelligence and hap-
piness. The experience of the unity that underlies and
connects everyone and everything naturally givesriseto lov-
ing behavior, harmonious relationships, and exemplary cit-
izenship.

Education that truly servesall its students and the needs
of society awakens students and teachersto theinfinite pos-
sibilities inherent in their own consciousness. Such an ed-
ucation frees the individual from error and wrongdoing. It
expands the range of perception and thought, and develops
the capacity to live alifethat isblissful, happy, and most use-
ful to others. Unified field based education offers the prac-
tical means to fulfill this sublime purpose.

Education does not develop high principles and deep
valuesin students:

Thekinds of questions children ask: Isthere aGod? Isthere
freedom? I s there punishment for evil deeds? Isthere cer-
tain knowledge? What is a good society? were once aso
the questions addressed by science and philosophy. But now
the grownups are too busy at work, and the children are | eft
in aday-care center called the humanities, in which the dis-
cussions have no echo in the adult world. Moreover, stu-
dentswhose nature draws them to such questions and to the
books that appear to investigate them are very quickly re-
buffed by the fact that their humanities teachers do not want
or are unable to use the books to respond to their needs. (A.
Bloom, 1987, p. 372-373)

The principle, “knowledge is structured in conscious-
ness,” from the Science of Creative Intelligence implies
that the degree of wakefulness of the knower determinesthe
significance of the knowledge he can give or gain.

Teaching, appreciating, and realizing the most profound



wisdom of the culture require alevel of awakening that has
not previously been fostered through education. Exposing
students to the highest cultural, scientific, artistic, and hu-
manistic values does not reliably enliven these values. If the
thinking of the studentsis shallow, they will not be able to
appreciate the richness of ideas that underlie our traditions
and have shaped our way of life. The students themselves
must acquire the level of understanding and sensitivity to
discover these ideas as true.

Until recently the quality of awareness of the student has
not been subject to systematic development. The result has
been that liberal education, which aspires to actualize the
good life through knowledge, has fallen short of its goals.

With the use of the Maharishi Technology of the Uni-
fied Field, students and teachers gain greater depth of
thought and feeling. This technology expands their aware-
ness of the fundamental level of existence that unifies the
infinite diversity of life. Increasingly students experience the
connection between themselves and the world around them.
This growing unity is reflected in their speech and behav-
ior. They feel agreater affinity with those ideas from past
and present that support life and progress. As they become
familiar with the deepest and most universal levels of their
own existence, the enduring values of the civilization take
on more meaning and are more naturally lived.

Education does not sufficiently involve studentsin learn-
ing and is not found to berelevant or fulfilling:

The amount of student learning and personal develop-
ment associated with any educational program is directly
proportional to the quality and quantity of student in-
volvement in that program. The effectiveness of any ed-
ucational policy or practiceis directly related to the cap-
acity of that policy or practice to increase student
involvement in learning. (National Institute of Education,
1984, p. 19)

Students areinvolved in learning when they can seethe
content of their classes as potentially useful for progressin
their lives. For students to be as absorbed in their subjects
as their teachers are, they should feel a similar familiarity
and enjoyment of the area of study, and an appreciation of
itsvauefor their growth. Only then can they adopt the teach-
ers standards astheir own.

Years of experience with unified field based education
suggest that this close relationship between the student and
the abject of study can be attained in two mutually enrich-
ing ways: through direct experience of the unified basis of
self and subject matter, and intellectually through the use of
the specific teaching methods described earlier, such as
Unified Field Charts.

With these additions to the curriculum, students more eas-
ily integrate the knowledge they are studying. In Maha
rishi’s words, students come to perceive all branches of
knowledge as different modes of their own intelligence.
Thisintimacy between student and content produces a class-

room atmosphere of intellectual excitement, and the desire
to probe more deeply into the discipline. (See Section 4.) Stu-
dents become more active learners, creators as well as re-
ceivers of knowledge. Maharishi (1973) describesthis growth:

When the practice of Transcendental Meditation is intro-
duced along with the study of any discipline, the knower
becomes more and more wide awake within himself as he
is amassing knowledge. . . . Then any knowledge that
comes from outside is experienced as a wave of one's
0OWnN CoNsciousness. . . . Thisishow to build up the student’s
personality in knowledge. When knowledge becomes part
of one's breath, of one's awareness, then every wave of
knowledge is awave of happiness, awave of fulfillment.

The effectiveness of schooling is diminished by anti-so-
cial behavior and student drop-outs:

The main reason students want to |eave school isthat they
are discouraged and doing poorly. “Not interested in school”
was mentioned most frequently by young white men asthe
reason for dropping out. . . . (Boyer, 1983, p. 244)

Thethreat of physical violencein the schools has received
considerable attention. The problem is, in fact, very real.
(Boyer, 1983, p. 159)

Maharishi has said that the youth in schools everywhere
have athirst that is not being satisfied. Thisthirst isfor know-
ledge—knowledge that will bring happiness and fulfillment
to their lives. When their education fails to provide this
knowledge, students become uninterested, destructive, or seek
temporary relief through activities that damage their phys-
ical and mental health.

Irrespective of the background of its students, any school
can begin to build the receptivity, self-esteem, crestivity, and
emotional stability students need to benefit most from their
education. Thesetraits are nurtured by the experience of the
deepest, most stable and blissful level of their own existence,
transcendental consciousness. Research has shown that prac-
tice of the Maharishi Technology of the Unified Field de-
velops in students a greater sense of well-being, more life-
supporting thoughts and behavior, and more effective and
fulfilling activity, which raises the quality of their lives both
in and out of school. (See Section 4.)

Teachersareunableto promote excellence and equality
of educational opportunity smultaneously:

The chargeto provide quality and equality simultaneously
isformidable under the best of circumstances. Given pre-
sent circumstances, we must address seriously the question
of whether our system of schooling is up to it. (Goodlad,
1984, p. 45)

No modern society can hope to become a just society
without ahigh level of universal literacy. Putting aside for
the moment the practical arguments about the economic
uses of literacy, we can contemplate the even more basic
principle that underlies our national system of educationin
the first place—that people in a democracy can be en-
trusted to decide all important matters for themselves be-
cause they can deliberate and communicate with one an-
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other. Universal literacy isinseparable from democracy. .
.. (Hirsch, 1987, p. 12)

The practice of the Maharishi Technology of the Unified
Field directly developsthe creative intelligence of every stu-
dent without requiring attention from the teacher. The uni-
versal effectiveness and ease of practice of thistechnology
recommend it asthe most practical and cost-effective means
availablefor students of any background to become self-suf-
ficient and motivated learners.

When students and teachers begin practicing this tech-
nology, the atmosphere of the whole class is more con-
ducive to learning. Teachers find it easier to meet a wide
range of individual needs, attending to the slower students
while maintaining high standards and stimul ating the most
gifted minds. Research has shown that students practicing
the Maharishi Technology of the Unified Field improvein
intelligence, creativity, learning ability, and academic per-
formance. (See Section 4.)

Teachersfind it difficult to maintain a classroom that is
both orderly and creative:

Most [students] graduate without being stretched to their
potential. At Ridgefield and elsewhere, there is akind of
unwritten, unspoken contract between the teachers and the
students: Keep off my back, and I’ [l keep off yours. (Boyer,
1983, p. 16)

Itisstressin thelives of students and teachersand in the
environment that blocks the flow of their creativity and
leadsto hostility and disorder. When teachers respond to the
threat of disorder in the classroom in away that engenders
fear or mistrust, they inhibit both their own and students’ nat-
ural creativity and spontaneity.

As demonstrated by extensive research, the practice of
the Maharishi Technology of the Unified Field eliminates
stress, stimulates creativity, and develops a neurophysio-
logical state of restful alertness. (See Section 4.) The indi-
vidua becomeswide awake and cam. As stressis eliminated
from individual and collective life, the whole classroom
spontaneously becomes more orderly, purposeful, and lively;
self-discipline and enthusiasm harmoniously coexist. This
has been the experience in many countries with schools and
colleges using unified field based education.

Teaching is often mentally and physically exhausting:

In sum, the teacher’sworld is often frustrating, frequently
demeaning, and sometimes dangerous. The result for many
teachersisasense of alienation, apathy, and what is now
... called “teacher burnout.” (Boyer, 1983, p. 159)

The natural desire of teachers to share what they know
for the good of society isthwarted when students are not re-
ceptive. Unruly and inattentive behavior, which is the ex-
pression of stressin the students and in the atmosphere of
the school, isadrain on teachers and diminishes their abil-
ity to give.

Similarly, teachers who are stressed and fatigued cannot

be as sensitive to the needs of their students or as creative
in designing the most stimulating waysto bring about learn-
ing. Stressinhibits the spontaneous expression of creativity,
flexibility, clarity, and compassion that characterize teach-
ing at its best.

When the practice of the Maharishi Technology of the
Unified Field is added to the daily routine of students and
teachers, teaching becomes a more joyful occupation. The
students are increasingly alert, enthusiastic, and kind; the
teachers become more energetic, healthy, and resourceful.
The students are able to meet higher standards, while the
teacher can better assess their progress and guide them to
deeper understanding, subtler values, more refined skills, and
greater success. Thisisthe common experience of teachers
who practice the Maharishi Technology of the Unified Field.
A mathematics teacher with 31 years of teaching experience
comments:

TM has hel ped me become aware that thereisfar moreto
teaching than just conveying knowledge of mathematics.
It has helped me guide students towards a greater appre-
ciation of wisdom, of beauty, of the people around them,
and of themselves; to understand the possibilities that
exist, and the amount of control they can have over their
own lives. By experiencing the deeper levels of my own
being, | am able to respond to the students more astotal hu-
man beings, and as aresult they are very positive and co-
operative in the classroom. (American Association for
Ideal Education, 1986)

Teachersdo not easily apply in their classroomsthe ac-
cumulated knowledge and resear ch findings on effective
teaching:

Much is known about the conditions under which student
learning and growth can be maximized. . . . But our col-
leges, community colleges, and universities rarely seek
and apply this knowledge in shaping their educational
policies and practices. We contend that the quality of un-
dergraduate education could be significantly improved if
America’s colleges and universities would apply existing
knowledge [about teaching]. . . . (National Institute of Ed-
ucation, 1984, p. 17)

It appearsthat even teachers who have been exposed to new
practices [which] presumably related very positively to
student achievement do not necessarily use them effectively
intheir classrooms. . . too few of the kinds of engagements
we want young people to have with knowledge occur in the
classroom setting. (Goodlad, 1984, p. 192)

Teachers who readily apply new knowledge and re-
search findingsin their classrooms seem to possess certain
qualities: inner stability, which gives them the confidence
and boldnessto try something different; adaptability, which
makes them open to new possibilities; integration, which en-
ablesthem to introduce anew idea or approach into their es-
tablished patterns of teaching, bringing new and old ideas
together; purification, the ability to discontinue types of
behavior or activitiesthat are not producing the results they
want; and growth, continuous mental, physical, and spiritual
development.



Maharishi hasidentified thesefive qualities asthe “ Fun-
damentals of Progress.” Scientific research and experience
with teacherswho practice the Maharishi Technology of the
Unified Field have shown that it fosters the physiological
and psychological growth of these fundamentals. (See Sec-
tion 4.) When students al so practice the technology, aclass-
room environment is created that inspires teachersto give
their best.

6. NEW PRINCIPLES OF EDUCATION BASED
ON KNOWLEDGE AND EXPERIENCE
OF THE UNIFIED FIELD

Students and teachers respond to education in new ways
as their awareness expands and they command more of
their inner potential, just as someone who is wide awake

evaluates his surroundings differently than when he is
drowsy. The knowledge, technology, research, and experi-
ence with the Maharishi Technology of the Unified Field have
given riseto new conceptions about education—all based ul-
timately on the experience of transcendental consciousness.

Principles that have been guiding education in the past
are being replaced or expanded with new principles based
on amore compl ete understanding of the nature, range, and
devel opment of human consciousness. These new principles,
which derive from Maharishi’s Vedic Science, currently
guide teachers and administrators who are applying uni-
fied field based education. The contrasts between old and new
principles are summarized bel ow, and al so serve to recapit-
ulate basic concepts of Maharishi’s theory of education.

PURPOSES OF EDUCATION

Old Principle: The purpose of education isto prepare stu-
dents with the knowledge, skills, and values they need to
achieve their personal and professional goals and to uphold
the values of society.

Old Principle: Mistakesare naturd to life. We educate our-
selvesin order to minimize the number and severity of mis-
takes we make and to gain increasing control over the cir-
cumstances that confront us.

Old Principle: Centers of learning thrive on opposition
and controversy.

New Principle: The primary purpose of educationisto de-
velop higher states of consciousness, in which thought and
action are spontaneously in harmony with natural law, de-
sires are achieved without strain or accumulation of stress,
and lifeislived in happiness, health, and fulfillment. With
thislevel of enlightenment all the current purposes of edu-
cation can be most easily achieved.

New Principle: Mistakes are unnatural; they result from
stress and the limited use of one’s full creative potential.
When students are trained to function from the unified field
of all the laws of nature, their thoughts and actions are
spontaneously right for the circumstances and lifeislived
free from mistakes.

New Principle: Centersof learning are centers of coherence,
radiating a purifying influence to the whole society through
the Maharishi Effect. Diversity and creativity flower on
the ground of the underlying unity of the unified field.

KNOWLEDGE

Old Principle: The best preparation for successinlifeisex-
posure to the most important knowledge, which is pre-
served in great books or embodied in great teachers.

Old Principle: A curriculum structures the path of know-
ledge and experience that |eads students toward a greater
range and depth of knowledge.

Old Principle: Objective scientific knowledgeisthe foun-
dation of education sinceit alone has proven reliable for ad-
vancing the progress of society.

New Principle: The best preparation for successin lifeisreg-
ular experience of transcendental consciousness, which,
when added to traditional education, leads to the full un-
foldment of the student’s intellectual and emotional matu-
rity.

New Principle: A curriculum structures a path of knowledge
and experience that systematically expands the student’s
awareness, so that all the diverse parts of knowledge become
integrated into one wholeness of knowledge, which the stu-
dent realizes as his or her own Self.

New Principle: Subjective and objective knowledge of the
unified field of natural law is the foundation of education,
since experience of the unified field a one has proven reli-
able in bringing individual and collective life into balance
and out of suffering.
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Old Principle: Fragmented and limited knowledgeisan un-
fortunate but necessary consequence of speciaizing in apar-
ticular field.

Old Principle: The values and knowledge in society in a
given era determine what the schools teach.

Old Principle: All knowledge should be available on one
campus.

New Principle: Higher education develops higher con-
sciousnessin which all disciplines are perceived as expres-
sions of one’'s own intelligence. Life is experienced as one
unbroken wholeness, even as one becomes an expert in aspe-
cialized area.

New Principle: By creating coherence in collective con-
sciousness through the Maharishi Effect, schools can lead so-
ciety to higher knowledge and values, and greater progress,
cultural integrity, and invincibility.

New Principle: All knowledge is available in one human
brain when the individual’s awareness is established in the
unified field.

TEACHING AND LEARNING

Old Principle: The potentia of the human mind and the cap-
acity for its development are limited.

Old Principle: A student’s academic successis determined
primarily by parental influences and the skill of the teacher.

Old Principle: The best way to involve studentsin learn-
ingisto maintain alively interaction with them and give them
opportunities to speak, write, and participate in group pro-
jects.

Old Principle: Knowledge is made relevant by referring it
to the students’ previous experience.

Old Principle: The teacher must often choose between
maintaining student enthusiasm and covering the required
subject matter.

Old Principle: Disorderly behavior and negativity are un-
fortunate but natural in students.

Old Principle: A hedlthy self-concept and strong ego are de-
veloped in students primarily by giving them continual ev-
idence of their success.

Old Principle: Teaching drains energy.

New Principle: The capacity of the human mind isunlim-
ited. Itsfull creative potential, experienced in higher states
of consciousness, can be systematically unfolded through the
Maharishi Technology of the Unified Field.

New Principle: A student’s academic successis determined
primarily by hisor her level of awareness, which can develop
day by day through the experience of the most profound and
powerful level of existence.

New Principle: The best way to involve studentsin learn-
ing isto give them the experience of the deep silence of tran-
scendental consciousness, the basis of dynamic activity and
the common ground of knower and known, so that students
cometo perceiveall subjects of study as expressions of them-
selves. Then their learning activities are most fruitful and ful-
filling.

New Principle: Knowledge is made relevant and satisfying
by referring it to the students” experience of growth of con-
SCiOUSNESS.

New Principle: With expanded energy and creativity the
teacher inspires the students' enthusiasm for the subject
matter; students enjoy learning what the teachers want to
teach.

New Principle: Disorderly behavior and negativity are un-
natural; they are a product of stress in individual and col-
lective consciousness. Order, which isnatural to life, isre-
stored by enlivening the field of perfect orderliness,
transcendental consciousness.

New Principle: Unshakeable confidence and inner strength
grow naturally from the experience of the deepest and most
stable level of the personality, transcendental consciousness.

New Principle: Teachersgain energy from their contact with
the limitless energy of the unified field.




CONCLUSION

Knowledge of the full development of human con-
sciousness provided by Maharishi’s Vedic Science, together
with modern scientific principles, research on the Maharishi
Technology of the Unified Field, and teaching experience
worldwide, provide convincing evidence that any school or
university can achieveits highest goals.

Maharishi’s Unified Field Based Integrated System of
Education directly develops the knower and the processes
of knowing in both student and teacher. It gives students a
practical method to develop their own cregtive potentia from
within themsalves, by themselves. It enablesthem to improve
those characterigtics that are essential for successin education
and in life, yet are beyond the ability of teachers to influ-
ence permanently: intelligence, coherent thinking, motiva-
tion, self-confidence, focus, self-discipline, creativity, and
happiness.

With the devel opment of these qualities, students make
best use of their knowledge. They grow in organizing power.
They more fully appreciate their teachers, their institution,
and the opportunitiesin their environment. They are ableto
integrate their experiencesinside and outside of classinto
a meaningful whole, on the ground of their own compre-
hensive awareness. With such students any school or uni-
versity can become a vital center for intellectual, emo-
tional, artistic, and spiritual growth. Maharishi comments:

When all students, from their first day in school, practice
the Maharishi Technology of the Unified Field as part of
their daily academic routine, they will never accumulate
stressin their lives. They will be set on the unfailing path
to enlightenment, unfolding their creative genius day by
day. (World Parliament of the Age of Enlightenment,
1984, p. 5)

The conception of alimited and fixed capacity of the stu-
dent to assimilate knowledge has become obsolete with
theintroduction of Maharishi’s technology. Day by day, year
by year, the students grow in intelligence and maturity.
They become increasingly attuned to the subtler levels of
natural law that govern their own progress and the orderly
progress of the universe. In practical terms this means that
asthe students continue to participate in unified field based
education they make fewer mistakes and are better able to
achieve their desires. With this approach to education
schools and universities can truly fulfill their goal to pro-
duce ideal citizens.

If theingtitution islarge enough, the effects of the Maha-
rishi Technology of the Unified Field will extend beyond the
individual students and academic environment. Research
showsthat by practicing thistechnology asagroup, students
and teachers of onelarge university can neutralize negativity
in the community, nation, and whole world consciousness,
influence the trends and tendenciesin society in apositive,
life-nourishing direction, and thereby create a permanent
foundation for lasting world peace.

Educators everywhere are invited to examine this ap-
proach.” They areinvited to visit Maharishi International Uni-
versity and Maharishi Schools of the Age of Enlightenment
to seefor themselves the extraordinary results of unified field
based education. They areinvited to add to their own insti-
tutions the practical and powerful technology to raise students
and teachers out of problemsto alevel of achievement and
fulfillment that has not until now even been conceivable.

Maharishi summarizes the value of unified field based
education:

Throughout the world for the last few years there has been
ademand for some change in education. We are happy to-
day to present to the world an ideal system of education
where not only will the intellect be fed and satisfied, but
the basis of intellect, the field of pure intelligence, the
source and basis of life, will befully realized by everyone.
The result will be alife that is not baseless but that has a
profound basis on the lively field of all possibilities. This
is unified field based life and for that we have unified
field based education. (Maharishi Mahesh Yogi, 1985, pp.
61-62)
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